








• show respect and care for both the immediate environment, as well as the 
environment from a broader perspective. 

 
GUIDELINES 

All who work in the school should: 

• contribute to developing the pupils’ sense of togetherness and solidarity,  
and responsibility for people outside the immediate group, 

• in their activities, contribute to the school being permeated by the spirit  
of solidarity between people, 

• actively resist discrimination and degrading treatment of individuals  
or groups, and 

• show respect for the individual pupil and carry out their daily work  
in democratic ways. 

TEACHERS SHOULD 

• clarify and discuss with the pupils the basic values of Swedish society and 
their consequences in terms of individual actions, 

• openly communicate and discuss different values, views and problems, 
• be observant and, together with other school staff, take the necessary 

steps to prevent and counteract all forms of discrimination and degrading 
treatment. 

• together with pupils, develop rules for working and participating in their own 
group, and 

• work together with the home in the upbringing of the pupils and clarify the 
school’s norms and rules as a basis for work and co-operation.
(The National Agency for Education, 2011)

 
 
 

Barnardo’s, United Kingdom 
 
As one of the UK's leading children's charities, and one of the oldest, (150 in 
2016) Barnardo's works directly with 240,000 children, young people and families 
every year. We run over 960 vital services across the UK, including counselling 
for children who have been abused, fostering and adoption services, vocational 
training and disability inclusion groups.

Every Barnardo's service is different but each believes in the potential in every 
child and young person, no matter who they are, what they have done or what 
they have been through.

In addition to working directly with children we also carry out research and 
lobbying work based on the direct work we do with children and young people. 
Furthermore, we campaign to raise public awareness of the diverse work 
Barnardo’s does to transform the lives of vulnerable children.
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IN OUR NORTH EAST ORCHARD MOSAIC SERVICE  
WE OPERATE THE FOLLOWING SERVICES:

Therapeutic Support Service
This service aims to reduce the impact of abusive experiences on children and 
families through assessments and therapeutic work, individual and group work 
sessions.

In addition the service provides therapeutic interventions to bereaved children 
and their families, individual counselling and group work. We also provide training 
and consultancy in bereavement work.

Cystic Fibrosis Team
Delivered in partnership with the Royal Victoria Infirmary in Newcastle, this 
service offers family support - practical and emotional where a child and adult has 
been diagnosed with Cystic Fibrosis.

Barnardo’s Pyramid Clubs
Pyramid aims to increase self esteem and improve the emotional health of 
withdrawn, underperforming children in primary schools. This is achieved 
through volunteer-run therapeutic activity groups which run for one and a half 
hours, once a week, for ten weeks.

 
Massage in Schools Programme

Orchard Mosaic’s MISP instructor delivers MISP training to pupils from 4-12 
years of age. Research shows that the programme reduces incidents of bullying, 
improves peer relationships and leads to a more settled classroom atmosphere.

This peer support programme promotes positive communication between 
children and is based upon ‘Respect’. It is an inclusive programme which links 
language, feelings and expression. The boundaries are clear, children’s interactions 
are focused and fun.

Filial Therapy
This involves collaboration between parents (or Carers) and therapist. It is a 
form of non-directive play therapy which engages parents directly as agents of 
therapeutic change. Parents are trained by the therapist to conduct special play 
sessions with their children.

Parents will have the opportunity to learn and practice the four main filial play 
sessions skills, namely: Structuring, Empathic listening, Child-cantered imaginary 
play, Limit-setting.

CAPACITY TO PROTECT

Independent Capacity to Protect Assessments is a unique service offering extended 
assessments which will assist Children’s Services to identify and manage risk and 
protect children in families, combining extensive knowledge of child sexual abuse 
with core clinical skills.

We will assess women where there are concerns regarding capacity to protect 
children from sexual or domestic abuse. We work with: women with little or no 
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understanding of the dynamics of abuse and women whose children are at risk 
of/have been removed from their care or are subject to child protection plans.

CIRCLES 2

Circles 2 is an innovative community-based and volunteer-led service designed to 
break the cycles of violence and abuse experienced by women and their children 
where there are concerns about risk and safety

A Circle is a group of volunteers from a local community who are recruited, fully 
trained, professionally supported and supervised in their work by Barnardo’s. 
Circles 2 volunteers act as a supportive and responsible community for the women 
and their children and provide long term practical and emotional support, but 
also ensure that children’s safety is not compromised.

COSA

Circles of Support and Accountability (Circles) works to reduce re-offending by 
those who have committed sexual offences and are returning to the community 
from prison.

The roots of Circles work are in the principles of ‘restorative justice’ where meeting 
the needs of the community, victim and offender is seen as a more effective and 
holistic approach to criminal justice.

Circles are groups of volunteers from a local community who are fully trained, 
professional supported and supervised in their work with people who have 
committed sexual offences. The offender, known as the ‘Core Member’, must also 
have volunteered and meets frequently with the volunteers who provide support 
to help in their establishing independent and non-offending lives. The volunteers 
hold the Core Member to account by challenging those attitudes and behaviour 
which signal a risk to the community and if necessary report this back to the 
statutory authorities.

For further information about these or any other services offered by 
Barnardo’s please contact:

Tracy Bell at: tracy.bell@barnardos.org.uk 
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The illustrations used in this manual were 
made by girls and boys from Bulgaria, 
Germany, The Netherlands, Romania, Slovakia, 
Sweden, and United Kingdom during the 
participatory empowerment workshops held 
in each project partner country. They visualise 
the children’s voices on the topic of bullying 
and safety at school, as presented in the book 
“LISTEN! What children have to tell us about 
bullying and safety at school”, produced as 
well in the frame of the EU Daphne project 
“Early identification and prevention of bullying 
in school setting, JUST/2013/DAP/AG/5372
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