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WELCOME TO YOUR MANUAL 
 
School plays an important role in children’s everyday life and, as well as the curriculum, is 
expected to teach children to deal with negative feelings and experiences and to cope with 
aggression and bullying. School is unquestionably key to cognitive development and the 
mental and emotional health of students. 

Our discussions with professionals concerned with the wellbeing and safety of children 
confirmed the necessity for an in-depth look at the problems that children face. We were 
particularly interested to learn about the children’s point of view and perspective on issues 
of bullying, safety and wellbeing at school. Our project brought together seven European 
countries - Bulgaria, Germany, The Netherlands, Romania, Slovakia, Sweden, and United 
Kingdom – and provided an open space to listen to children’s voices.

This manual is the end result of the project and combines expertise, years of international 
experience and insights gained from our work with teachers in various countries. It presents 
background information on why bullying happens at school and offers practical tools for 
prevention and intervention. Included are interactive exercises and activities, tested in our 
bullying prevention workshops and training sessions. They take a careful look into the nature 
of bullying and encourage children to seek effective solutions to violence at school. We hope 
you will find them valuable and enriching to your experience and everyday practice. 

Although designed with the ‘school and classroom in mind’, this manual can easily be used in 
other settings, including youth groups, faith-based programmes, before or after school settings, 
counselling groups, camps, or any other child or youth work environment. This manual can 
support your work if you are a classroom teacher, teaching assistant, school counsellor, youth 
group worker, community programme leader, camp counsellor or parent.

We hope the manual stimulates lot of ideas and inspiration and provides practical guidelines 
for bullying prevention at school. 

We wish good luck to every professional committed to working for a better and safer school 
environment for our children!
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PART 1. RATIONALE AND OBJECTIVES  
OF THE MANUAL

 
This manual aims to offer practical support to teachers and education professionals in 
dealing effectively with bullying at school. For that purpose it will introduce you to an 
intervention approach, currently implemented by the seven-country EU-project, based on 
the active involvement of children as agents of prevention, identification and tackling of 
bullying at school.

The school is a societal institution that rears, educates, and shapes our children over a 
long period in their life. Over time schools as compulsory institutions undergo constant 
development, transformation and rapid change which are perceived and judged differently by 
students, teachers and parents. Today schools are considered both “a space of learning and 
personal development, knowledge transfer and preservation” and an “education institution, 
sheltered environment, space to live, realm of experience, socialisation authority, selection 
instrument and societal reproduction institution” (Blömeke S & Herzig B, 2009).

As a multi-layered building school poses very diverse but, in each and every case, very 
high requirements to its three main carrying pillars – students, teachers/educators and 
parents.

SCHOOL

Parents Students Teachers

Graphic 1: The school as a building

On becoming students children face the task of finding their own place in the new world of 
the large school institution with all its structure and rules. They also have to learn how to build 
relationships and form a sense of belonging to its internal space and community life with many 
diverse individuals and groups. Children need to learn “how to adjust oneself to each other, to 
accept and observe the rules, to generate and realise own ideas in an appropriate manner, to 
be able to manage disappointments and restraints” (BZgA, 2002)

As an educational establishment the school sets a range of specific requirements: students’ 
academic performances are systematically inspected, examined and compared with those 
of the others. Unsurprisingly the expectations and perceived pressure to achieve and stress 
related to them (Ebner, 2014) on the one hand and a generally negative school climate 
(Olweus, 2010) on the other are important factors facilitating bullying at school. Depending 
on their personality resources, social and cultural background and life circumstances students 
are differently geared up to deal with the personal and social challenges posed to them by the 
school. Nevertheless it is vital to learn to cope with the requirements and challenges, as this is 
a key competence and prerequisite for a fulfilled life as an adult. 

To achieve this, students need support from their parents, teachers and peer group. Important 
conditions for success in this process are a climate of openness, clear rules, acceptance and 
mindfulness within the school environment.
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With the onset of children’s school life parents face completely new challenges as well. Whilst 
still being the most significant social, educational and physical resource for their children, they 
have to put on a kind of ‘straightjacket’, as school is going to determine the everyday life of 
their children, and therefore their family, over a long period of time. 

Whether parents will be able to emotionally support their children, whether they will manage 
to appreciate the child’s perspective, depends on a range of factors and early experiences. Their 
personal school experiences, available time resources and possibly an internalised pressure 
to perform, transferred to the children can impair the support offered by some parents. A 
climate of openness, clear rules, acceptance and mindfulness within the school environment 
are important to parents as well as children, in order to be able to act to the good of the 
children and support them when needed. 

And how about the teachers? On the one hand their task is to implement the curriculum and 
lesson plans but also to cope with the social requirements of the school in an “understanding, 
promoting and fair” (BZgA, 2002) manner on the other. How is it possible to successfully meet 
these diverse expectations? You may know already: Teachers and other school staff need to 
promote an open, positive and supporting school climate with clear rules, acceptance and 
mindfulness.

School is a space for learning and social relations all in one. It can operate successfully only 
as a complete artwork: “The school should be a safe and positive learning environment”  
(Olweus et al., 2010). Any disturbance of the balance between these core duties may impair 
the success of the individual students and hinder the building of reliable social relations and 
togetherness for all.  

HOW CAN SCHOOLS BE SUPPORTED TO MASTER THIS 
CHALLENGING AND EXCITING TASK? 

The manual contributes to this process through focusing on the participation of children 
in bullying prevention and creating a positive school climate. Our aim is to showcase how 
systematic, child-oriented involvement and empowerment of the students can help to highlight 
their views on the issue of school bullying and how steps, jointly undertaken by teachers, 
parents and students can prove to be effective against bullying. 

8 PA R T 1.  R AT I O N A L E  A N D O B J E C T I V E S  O F  T H E M A N UA L



PART 2. BULLYING - SETTING  
THE CONTEXT  

WHAT DID WE LEARN ABOUT BULLYING FROM THE 
SCHOOL CHILDREN AND TEACHERS?

A common view and value shared in our project partnership is that we embrace and keep the 
children’s perspective on bullying at the core of our approach and activities! We listened to 
and learned a lot from the 514 students we worked with in the seven countries. The school 
contexts differed greatly from country to country. Nevertheless, all children showed that 
they look at the world through similar eyes, no matter where they live, grow up and learn. 
In participatory empowerment workshops reflecting the child-centred approach we let the 
students actively bring their ideas, imagine, reflect, dream of, and express their voices and 
perspectives on bullying at school: “Listen to me! I have a lot to tell you!” That is how we as 
adults can hear their needs and concerns. We dedicated a special book,  “Lis  ten! What children 
have to tell us about bullying and safety at school”, to the outcome of this work1. 

More than 100 school children and adolescents participated in specially designated interviews 
and focus group discussions2, expressing their opinions about bullying. Children defined and 
described bullying in a variety of ways (Iossifov, 2016). Regardless of the differences they shared 
similar stories about their understanding of bullying and the problems they face at school.

“...And bullying can be when your friends turn against you and you
don’t want to go to school anymore...” (child, 9, United Kingdom) (ibid.)

Involving children in the discussion on how they define, experience and tackle bullying at school 
also had another, very important, side. It safeguarded their right to participate in the policies 
and practices that directly concern them, speaking directly to their problems and needs. 

With this in mind we upheld two main lessons of our qualitative research as a thread through-
out this manual: always involve children and always take their inputs seriously (Iossifov, 2016).  

As well as listening to the children we believed it was important to also listen to the teachers. 
In 20 capacity building seminars with over 400 teachers in five of the project partner countries3 

 we learned a lot about their concerns, problems and challenges with regard to bullying. The 
participating teachers appreciated the opportunity to come together, talk to each other and 
discuss common values and goals, share experiences and reach greater understanding of how 
to approach bullying at school. Furthermore, they stated how valuable it was to hear what 
the students think and feel and, equally important, that students could both see and feel they 
were listened to by their teachers. The seminars allowed teachers to look at the multifaceted 
expectations and needs for support and cooperation in tackling school bullying. 

1 http://animusassociation.org/wp-content/uploads/2014/03/LISTEN_ENGLISH_book_web_version2.pdf
2 As part of project qualitative research survey.
3 Teacher trainings were conducted in Bulgaria, Germany, Romania, Slovak Republic and Sweden.
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TEACHERS WISHED TO: 

● Share in a common understanding of bullying with their colleagues, as some make 
light of its magnitude as a problem in schools; 

● Receive support from the school management team when initiating or conducting 
bullying prevention;

● Have sufficient time to share practical experience and receive peer counselling from 
their colleagues on cases of bullying, to discuss and reflect together on the processes 
and relationships in their school;

● Have special protected space where they can share concerns, experiences and 
coping strategies in cases of teacher’s bullying, which was more common than first 
anticipated; 

● Receive ongoing support and advice from the school counsellors (where available) 
and/or external experts in prevention work, building social and emotional skills; 

● Have sufficient (time) resources for prevention activities.
● Have skills for crisis intervention and information on the available professional support 

networks for specialised interventions in bullying cases;
● Experience an improved social status, higher recognition of their work and respect of 

their responsible role, which was a particularly sensitive concern for the teachers in 
the Eastern and South-eastern European countries. 

The participating teachers gave us their trust and appreciated our approach that recognised 
their awareness and attentiveness towards the problem of bullying, it being an on-going issue, 
and illuminating an often undervalued aspect – the perspective of the children.

WHAT IS BULLYING?
The etymological roots of the word bullying can be traced back to the 16th century, where “my 
bully” used to mean “my dear”, “my beloved one”, stemming from the Dutch boele. A century 
later it appeared for the first time in its current sense, but it was not until the 20th century 
when the word took on the scholarly definitions used today. As a verb to bully means: to intim-
idate, to frighten, to domineer, among others. The bully is a person who uses his/her strength 
or power to frighten or hurt weaker people (Oxford Advanced Learners Dictionary, 2016).

Prof. Dr. Dan Olweus, a research professor of psychology in Norway is considered the pioneer 
on the topic of bullying drawing on almost 40 years of research, implementation and evalua-
tion of prevention programmes (Hazelden Foundation, 2016). His definition states: 

“A student is being bullied or victimized when he or she is exposed, repeatedly and over 
time, to negative actions on the part of one or more students… It is a negative action 
when someone intentionally inflicts, or attempts to inflict, injury or discomfort upon 
another person, through physical contact, through words or in other ways.” (Olweus, 1993)

Bullying is one of the most subtle forms of aggressive behaviour and violence. Nevertheless, 
not every act of violence is bullying. According to the WHO’s survey on health behaviour in 
school-aged children bullying is when a student is:

“teased repeatedly in a way he or she does not like… But it is not bullying when two 
students of about the same strength or power argue or fight. It is also not bullying when 
a student is teased in a friendly and playful way”. (Craig et al., 2009)
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The most characteristic feature of bullying is the asymmetric and imbalanced power relation-
ship among those who bully and those who are bullied. Further, it is no occasional or one-off 
occurrence, but a pattern of behaviour repeated over time against the same person with a 
noted power differential. Through diverse bullying acts the stronger student(s) systematically, 
purposefully and ruthlessly aims to hurt, damage, or intimidate the weaker one. 

As we said above bullying is not simply teasing. Contrary to the wide-spread myths about the 
victim’s self-help, the bullied cannot defend themselves by one’s own effort. The bullying does 
not stop on its own without intervention from outside (Gugel, 2014).

Olweus differentiated between three basic types of bullying behaviour:  

● physical: hitting, pushing, kicking, pinching, restraining 
another student by physical contact

● verbal: threatening, teasing, insulting, taunting, blackmailing, 
calling names, spreading lies and rumours

● emotional/psychological: intentionally excluding someone 
from a group or activity, manipulating, bring into ridicule.

Ken Rigby is another renowned bullying researcher, a former teacher, psychologist and aca-
demic, who has worked on the topic for more than 25 years. In his vast studies and publica-
tions he throws light on the dynamic nature of the bullying phenomenon.

BULLYING INVOLVES:

“A desire to hurt + hurtful action + power imbalance + (typically) repetition + unjust use 
of power + evident enjoyment by the aggressor + sense of being oppressed on the part 
of the victim” (Rigby, 2002).

Quickly advancing over the last decade, cyber communication has become a vital means for 
children and young people to express themselves, a platform for virtual encounters and social 
relations by ‘digital natives’. However, cyber communication spaces carry multiple risks for 
bullying. 

Cyber bullying denotes the use of electronic media (Internet, smart phones, e-mails, 
Facebook and social networks, chat/text message programmes, eg, WhatsApp, video, photo 
platforms and websites ) to cause damage to another person. These might encompass 
intimidation messages, insults, sexual harassment, or bringing shame, and ridiculing. In 
contrast to traditional bullying, a common feature of these is the frequent anonymity of the 
cyber bullies. 

Cyber grooming is another digital-time phenomenon with a worrisome spread and 
consequences - using the Internet for initiation of (virtual) contacts, sexual harassment and 
eventually sexual abuse of children and young people (Unabhängiger Beauftragter für Fragen 
des sexuellen Kindesmissbrauchs, 2015). 

Several further phenomena such as cyber-sexism, cyber-misogyny and sexting (Council of 
Europe, 2013) have a great deal in common – they all rest on deeply rooted gender stereotypes. 
Generally concentrated around the view that in particular social and cultural contexts, ideas 
about what women (girls) and men (boys) are or have to be like, stereotypes can be at the 
same time rigidly prescriptive. 

PA R T 2.  B U L LY I N G – S E T T I N G T H E C O N T E X T 11



They become problematic when used as a vehicle to discriminate against other people on 
grounds of their gender (ibid.). In such terms gender stereotyping, being wide spread in ed-
ucation systems, contributes to an increase in the power imbalance between girls and boys, 
providing pretext and justifying bullying at school. When unchallenged rigid gender role de-
scriptions and negative stereotypes can trigger gender-based bullying and inequality. 

WHO IS INVOLVED IN BULLYING?

The bullying situation seldom involves only two interacting parties, traditionally defined as 
bully and victim. It is usually a group situation, involving more than two participants in differ-
ent roles, which reflects the underlying dynamic of status and power relations in the group. In 
some role definitions the bullying pattern is presented as a triangle or even rectangle, involving 
bully, bully’s assistants (also referred to as followers), victim, bystanders and possibly defend-
er(s), who actively support the victim, taking a clear stand and opposing the bully (BPB, 2016).  

Active followers 
(the bully’s assistants)

Helpers

Friends

The defenders

Non-involved 
bystanders

The bystanders

Attacking
Passive followers 

(the bully’s assistants)

The victim

The bully

 
Graphic 2: The Group roles in a bullying situation (BPB, 2016)

According to Olweus and other scientists a whole range of protagonists are involved in a typi-
cal “bullying circle” (Olweus, 2001). Important to note is that the distribution of roles is not 
static, the roles can dynamically change among the interacting students.

THE ORIGIN OF BULLYING BEHAVIOUR

Anybody can be bullied; no direct correlation exists among physical appearance, personality 
characteristics and risk exposure to bullying. The victims should have no responsibility or guilt 
for the situation they are involved in and cannot be blamed for it. How can we recognise that 
a child is being bullied or is involved in bullying as a perpetrator? A special checklist with indi-
cations and symptoms (part 5) can help you identify that.  
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Bullying is, first of all, a pattern of communication and social interaction, coming at 
a very high price for both parties. Children, who bully other children, usually suffer from 
insecurity, fear and internal impairments, which are not adequately addressed in their families 
(LISTEN!, 2016). The emotional environment at home is referred to by many authors as an im-
portant factor for both becoming a bully or a victim. Thus lack of warmth between the parents 
or between parents and children, the use of any (but especially physical) violence and abuse 
within the family combined with the lack of clear and reliable child guidance rules can cata-
lyse the adoption of bullying behaviour. In turn Olweus (1993) asserted that over-protective 
parents can increase risks to bullying exposure for their children, who become bullying victims 
more often than their peers. In his victims’ profiles Olweus outlined some intrapersonal and 
interpersonal characteristics associated with increased likelihood to suffer from bullying eg, 
timidity, insecurity, passiveness, lower self-esteem, lack of friends (Pregrad, 2015). Generally, 
being different than most peers eg, due to ethnic background, faith, gender identity, sexual 
orientation, can lead to an increased victimisation risk. Also, children with special educational 
needs, physical disability or learning difficulties, can be at particular risk of being bullied. 

The most common characters of children inclined to bully others (Olweus, 1993, Taglieber, 
2008, Pregrad, 2015 etc.) are: a need for a high power status, a strong desire to control and 
dominate, to be impulsive, a lack of empathy, to seek recognition of their own trend-setter 
status, to enjoy the sight of the oppressed victim (Rigby, 2002). Often both the bullies and 
the victims have similar internal landscapes. Some children put on “bully armour” in order 
to disguise their weakness and to avoid becoming victims. The mask of a bully is a shield that 
hides their vulnerable inside. Most perpetrators of crimes against persons have been victims 
of violence in their childhood (LISTEN!, 2016).

Bullying is always a process over time growing a power imbalance with varying frequency 
and intensity. Several phases can be differentiated in it (Taglieber, 2008; Gugel, 2014; Ebner, 2014):

PHASE 1: The daily conflicts 
PHASE 2: The establishing of bullying (the exploration phase) 
PHASE 3: The escalation (the consolidation phase) 
PHASE 4: The exclusion (the manifestation phase)
PHASE 5: The exit (the end phase)
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WHAT ARE THE CONSEQUENCES  
OF BULLYING?

Many researchers have shed light on the 
short and long term negative impact of bul-
lying affecting both victims and bullies. Sand-
ers et al. (2004) provided an extensive review 
on the multifaceted consequences of bully-
ing: peer rejection (Deater- Deckard, 2001), 
delinquent behaviour (Rigby & Cox, 1996), 
criminality (Eronet al., 1987), psychological 
disturbance (Kumpulainen, Räsänen, & Hent-
tonen, 1999), further violence in the school 
(Galinsky & Salmond, 2002). Children who 
act as bullies are exposed to higher risks of 
antisocial and delinquent behaviour as ado-
lescents and young people and engagement 
in criminal offence as adults (Olweus, 1992). 

Depression is considered to be the most 
common mental health problem as a con-
sequence of bullying (Kaltiala-Heinoet al., 
1999). Bullied children are deprived, unhap-
py, and suffer impairments of their self-es-
teem and self-confidence. They often feel 
anxious, ashamed, and even guilty for what 
happened to them. At school they are usually 
an outsider without any friends, lonely and 
abandoned (Olweus, 1993). Their friendship 
relations are often disrupted due to an in-
creased fear to trust their peers. The nega-
tive consequences affect not only their emo-
tional and mental health, but their academic 
achievements too and can decrease their 
motivation to go to school and to learn. 

COMMON MYTHS ABOUT BULLYING

Incorrect beliefs and misconceptions about 
violence, bullying and victimisation are com-
mon and wide-spread. They often impair 
adults’ sensitive and neutral judgment in 
situations of bullying, preventing them from 
timely detection of signs of bullying and an 
adequate response. A range of myths  (eg, 
 “Bullying isn‘t serious. It’s just a matter of 
kids being kids”, Highmark Foundation, 2015) 
downplays the reality of bullying at school. 
We encourage you as teachers and education 
professionals to continuously reflect on your 

perceptions and biases in order to improve 
your judgments. In part 4 we offer you ideas on 
how to discuss, reflect and dispel some myths 
about bullying together with your students.

WHAT IS AN EFFECTIVE RESPONSE 
TO BULLYING AT SCHOOL?

That bullying happens in every school is ubiq-
uitous, no matter what the type of bullying 
behaviour or the scale of the phenomenon is, 
what matters and differs significantly among 
schools is how they address it in daily prac-
tice. In order to design or build a successful 
response to bullying, it is helpful to focus, re-
flect and discuss the understanding and atti-
tudes towards bullying in your school. Doing 
that together with colleagues, your school 
management team, students and parents will 
ensure united efforts for a real collaborative 
school approach. This approach allows for 
multi-perspective views and commitment, 
taking stock of the needs and resources of 
each of the committed groups. Given this, 
our manual makes a case for a whole-school 
approach in tacking bullying.

Evidence informed policy reflections (Craig et 
al., 2012) corroborate that effective anti-bul-
lying interventions cannot be limited only to 
classroom, lesson or curriculum based activ-
ities. Anti-bullying initiatives cannot function 
alone without the commitment of the school 
administration, teachers and educators. The 
involvement of parents also plays an impor-
tant role. Last but not least empowering 
participation by children should be seen as 
a powerful resource in the tackling of school 
bullying. A whole school approach is needed, 
not just written in the guidelines, but really 
put into practice; from the school anti-bul-
lying policy level to classroom and out-of-
school activities.   

After more than 35 years of research and 
response to bullying in school, the only 
evidence-based bullying prevention pro-
gramme, which draws on measurable empiri-
cal outcomes, is the one originally developed 
by Dan Olweus.
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Olweus Bullying Prevention Programme (OBPP). 

The main goals of OBPP are: to reduce existing bullying problems among students, to prevent 
new bullying problems and to achieve better peer relations at school. They are met through 
restructuring of the child’s social environment at school and building a sense of community 
among students and adults (Olweus et al. 2007). 

Illustrated briefly below are the key principles and elements of OBPP, so you can use them 
as an exemplary framework for your own school actions for a bullying response. The whole-
school bullying prevention model is based on four key principles that should be respected by 
all adults: 

 1  show warmth and positive interest and be involved in the students’ lives; 
 2  set firm limits to unacceptable behaviour; 
 3  consistently use nonphysical, non-hostile negative consequences when rules are broken; 

and 
 4  function as authorities and positive role models” (Olweus, 1993a, 2001a; Olweus et al., 

2007).”

In line with this effective anti-bullying intervention has to be a multi-level and multiple  
component approach at each level:

 

Graphic 3: The Olweus Bullying Prevention Programme: Logic Model (EPISCenter, Penn State University, 2010)
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In relation to this four simple, though very specific, rules guide the work of the whole school: 
posted throughout the building and in every classroom, discussed with students and parents, 
enforced through consistent positive and negative references (ibid.) 

 1   We will not bully others. 
 2   We will try to help students who are bullied. 
 3   We will try to include students who are left out. 
 4   If we know that somebody is being bullied, we will tell an adult at school and an adult at home. 

The OBPP model seems at first glance rather time-consuming and effort intensive. Studying 
closely the components at each level helps to see that they are not new or special. The point 
here is not to focus on a single person or method, but rather on the bundling and inter-linking 
of efforts of all involved actors (Taglieber, 2008) in order to make a real difference. Thus the 
whole-school approach shows clearly that bullying is a common responsibility and its successful 
handling depends on commitment and coordinated measures of school staff, parents and by 
active involvement of the students. Adopting a whole-school response is, according to research 
and evaluation findings, the most effective way to increase students’ well-being and safety 
(Smith, 2004). Multiple forms of piloting and implementation of this have already happened in 
several of the project countries as the next section highlights.  

WHAT IS THE SITUATION WITH SCHOOL BULLYING  
IN UNITED KINGDOM?

“Bullying victimisation and perpetration are prevalent behaviours among young people, 
but prevalence rates differ considerably across countries”  (Currie et al., 2012).

The results of the WHO survey on health behaviour in school-aged children and determinants 
of health and well-being among young people in schools4 documented large differences in 
the rates of school bullying across Europe in general and between the project countries. The 
WHO/HBSC survey was carried out in 2009/2010 in 39 countries of the WHO Europe region 
providing representative comparable data on school bullying for five of the project partner 
countries.

Whether bullying is a topic on the country’s political agenda at all, whether schools, stakehold-
ers and activists carry out bullying prevention activities or not is another issue, which differs 
considerably across the countries involved in our project.

In the following section we have compiled a fact sheet with country-specific data from United 
Kingdom. It offers a brief overview on the anti-bullying policies and research data so far 
available, and concise but non-exhaustive information on existing prevention programmes and 
facilitators..

4  Further referred to as the WHO/HBSC survey 2012
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WHAT DO THE STATISTICS SAY? 

England, Scotland and Wales took part separately in the international WHO/HBSC survey 
2009/2010 reaching approximately 15,650 students. Slight differences were detected  
between the three countries. Around 30% of 11-year-old students reported that they had been 
bullied at school at least once and 11 % - at least twice in the past couple of months, with minor 
differences between boys and girls; younger children reported more cases than older ones. 
As to the experience of bullying others differences appeared between age groups and gender.  
A higher percentage of the older students and more boys than girls reported that they had 
bullied others at least once in the last couple of months. The reported cases were relatively 
low (11-year-olds - 4.3 % of boys and 1.3 % of girls; 13-year-olds - 5.3% of boys and 3 % of girls 
and 15-year-olds - 8% of boys and 2% of girls) (Currie et al., 2012) 

“Ditch the Label”, one of the biggest Anti-bullying charities in the UK with a variety of pro-
grammes, carries out an online survey on bullying in the UK every year. In 2015 around 73 
schools and colleges took part in the survey with data from more than 3000 respondents, aged 
13 – 20, the majority from 16 to 18. The results show that 50% of young people have bullied 
another person, 30% of whom do it at least once a week. 43% have been bullied, 44% of whom 
are bullied at least once a week. 69% of young people have witnessed somebody else being 
bullied, 43% of whom see it at least once a week. 74% of those who have been bullied have, at 
some point, been physically attacked, 17% - sexually assaulted and 62% - cyber bullied. Young 
people with a disability, LGBT5 and those from low income backgrounds were most at risk. 
Besides a basic questionnaire, repeated annually, every survey has a yearly focus. The focus in 
2015 was ‘personal appearance’. 40% of respondents reported being bullied for their personal 
appearance (Ditch The Label 2016).6

WHAT IS THE ROLE OF THE ANTI-BULLYING LEGISLATION/
LAW IN THE RESPONSE TO SCHOOL BULLYING? 

Some forms of bullying in schools are illegal. Section 89 of the Education and Inspections Act 
2006 provides that maintained schools must have measures to encourage good behaviour and 
prevent all forms of bullying amongst students. These measures should be part of the school’s 
behaviour policy which must be communicated to all students, school staff and parents. 

Under the Children Act 1989 a bullying incident should be addressed as a child protection 
concern where there is ‘reasonable cause to suspect that a child is suffering, or is likely to 
suffer, significant harm’. Where this is the case, the school staff should report their concerns 
to their local authority children’s social care. Even where safeguarding is not considered to 
be an issue, schools may need to draw on a range of external services to support the pupil 
who is experiencing bullying, or to tackle any underlying issue which has contributed to a 
child engaging in bullying. Some bullying must be reported to the police. For example under 
the Protection from Harassment Act 1997, the Malicious Communications Act 1988, the 
Communications Act 2003, and the Public Order Act 1986 reportable bullying includes violence 
or assault, theft, repeated harassment or intimidation eg, name calling, threats and abusive 
phone calls, emails or text messages, hate crimes.

5 LGBT stand for lesbian, gay, bisexual and transsexual/transgender persons
6 http://www.ditchthelabel.org/our-work/research-paper
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Schools must also follow anti-discrimination laws. The Equality Act 2010 replaces previous 
anti-discrimination laws with a single Act. A key provision is a new public sector Equality Duty. 
The Duty has three aims. It requires public bodies to have due regard to the need to: 

● eliminate unlawful discrimination, harassment, victimisation  
and any other conduct prohibited by the act;

● advance equality of opportunity between people who share  
a protected characteristic and people who do not share it;

● foster good relations between people who share a protected 
characteristic and people who do not share it.

Maintained schools and Academies are required to comply with the new Equality Duty. Part 6 
of the Act makes it unlawful for the responsible body of a school to discriminate against, harass 
or victimise a pupil or potential pupil in relation to admissions, the way it provides education 
for pupils, provision of pupil access to any benefit, facility or service, or by excluding a pupil or 
subjecting them to any other detriment.  

WHAT ARE THE AVAILABLE SCHOOL BULLYING 
PREVENTION AND EARLY INTERVENTION PROGRAMMES 
IN THE COUNTRY?

The Anti-Bullying Alliance (ABA) is a unique coalition of organisations and individuals, who 
work together to stop bullying and create safer environments in which children and young 
people can live, grow, play and learn. 

Kidscape equip young people, parents and professionals with the skills to tackle bullying and 
safeguarding issues across the UK.

Family Lives is a charity with over three decades of experience helping parents to deal with 
the changes that are a constant part of family life. Their role is to support adults to achieve 
the best relationship possible with the children that they care about. They believe that happy 
children come from happy families and currently support families to improve the outcomes for 
over 1 million children each year. 

Ditch the Label is one of the largest and most ambitious anti-bullying charities. Each year they 
provide award-winning support to thousands of young people aged 13-25 primarily online 
through partnerships with online games, social networks and via their website. They also 
work in partnership with schools, colleges, parents/guardians, young people and other youth 
organisations
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WHO ARE THE FACILITATORS OFFERING (SCHOOL) 
BULLYING PREVENTION SERVICES?

Charities: 

Barnardo’s – As one of the UK’s leading children’s charities, Barnardo’s works directly with 
240,000 children, young people and families every year. They run over 960 vital services 
across the UK, including counselling for children who have been abused, fostering and 
adoption services, vocational training and disability inclusion groups. Every Barnardo’s service 
is different but each believes in the potential in every child and young person.

NSPCC – NSPCC  works with families when they’re going through difficult times – like battling 
addiction or overcoming mental health problems. They offer all kinds of support– from helping 
new parents care for their baby to giving professionals the tools they need to assess neglect. 
They visit primary schools and help children understand what abuse is and give them the 
confidence to speak out and seek help if they ever need it.

Anti-bullying Alliance (ABA) – The ABA has three main areas of work: 

● Supporting learning and sharing best practice through membership; 
● Raising awareness of bullying through Anti-Bullying Week and other 

coordinated, shared campaigns; 
● Delivering programme work at a national and local level to help stop 

bullying and bring lasting change to children’s lives;
● Offering services such as consultancy and training to help stop bullying 

wherever and whenever it happens.

Government – The websites of all government departments and many other agencies and 
public bodies have been merged into www.gov.uk. Here you can see all policies, announcements, 
publications, statistics and consultations.

Children’s Services – Local authority Children’s Services support families and safeguard 
children who may be at risk of harm, whether from family members or others. Levels of support 
can vary within each local authority but they provide support to families who are in need of 
additional help and support which is unavailable from schools and GPs. 
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PART 3. METHODOLOGY

The methodology we used and suggest you to apply in work with your students follows the 
golden rules of our project; the child-centred perspective, the Convention on the Rights of 
the Child and the participatory involvement of children and adolescents in response to school 
bullying. Participation in this instance is not merely the act of taking part in a given process, but 
moreover taking a share, having responsibility and chance to decide and change. Our approach 
is guided by the keynote that participation should be empowering. 

The UN Convention on the Rights of the Child (1989) asserts the right of every child to self-
determination, dignity, respect, non-interference, and the right to make informed decisions. 
The provision of quality care in a school setting tailored to children’s needs means that teachers 
have a responsibility to ensure children’s rights, and the children, are encouraged and enabled 
to make their view on issues that affect them known. This manual will help highlight the child’s 
perspective, compared to that of the adults (teachers, headmasters, non-teaching staff) in 
school settings. Both perspectives are required in order to perceive and work with children as 
equal human beings in a child-centred learning environment.

The experience of bullying and violence is inherently disempowering for children, their basic 
rights being violated in the very place where they should feel safe and secure. As highlighted 
in part 1, school is where children take their first steps towards independence, encounter the 
first instances of compliance with others and with the general rules of human behaviour. It 
is therefore essential that education, as part of the service system, is open to respond to the 
needs and difficulties of the children during this highly sensitive period of human development. 
Children, who experience abuse, have a right to be supported in their physical and psychological 
recovery and social reintegration (Art. 39 of the Convention on the Rights of the Child).

In line with the convention, the child-centred approach aims to enable the children to develop 
their own problem-solving skills in a safe and respectful manner, thus encouraging co-operation, 
the development of life skills, their capacity to organise themselves and chiefly - to empower. 
Empowerment is seen as the process by which people learn to achieve control over their 
own lives and resources through self-organisation. In turn, the children feel safe, encouraged, 
happy, empowered in the community and therefore their well-being rises significantly.

The next pages offer a number of practical tools and activities for bullying prevention in the 
classroom which we piloted in our project together with teachers and students. They are 
all based on participatory involvement of children, their energy and creativity. You have the 
choice to combine the activities, designing your own bullying prevention programme, either 
individually or jointly with the school psychologist or an external expert. We are confident 
that the manual will support you in your activities and contribute to strengthen awareness 
and promote a policy and measures for a bullying-free, safe and enabling environment in your 
school.
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PART 4.  TOOLS FOR BULLYING PREVENTION  
IN THE CLASSROOM

USING THE MANUAL IN YOUR SETTING

The activities offered in this section can be easily integrated within the regular school  
curriculum. Depending on your needs, you may use as many or as few of them as you like. 
Be free to choose those relevant to your students depending on their age, self-awareness, 
and bullying awareness. You can also make use of specific exercises when you have an in-
cident of bullying, unkindness, or conflict you want to address. Though not exhaustive, the 
selection may help you plan the delivery of an anti-bullying prevention programme in your 
own school.

THE INTERACTIVE ACTIVITIES HELP STUDENTS TO:

● strengthen self-awareness, awareness for the others in the group and enhance 
empathy

● identify the types of bullying, distinguish the roles and dynamics in a bullying  
situation

● identify the potential impacts of bullying
● determine effective and healthy responses to bullying, with a focus on the 

important role of bystanders
● employ help-seeking, prevention and intervention skills for dealing with bullying
● reduce truancy and bullying incidents 
● endorse and work towards creating an inclusive and non-violent atmosphere and 

positive whole-school climate

Just as bullying emerges as a social pattern, the group’s social climate can be effective in re-
placing bullying with positive dynamics and building relationships. Students’ group work not 
only encourages the passive majority to cease their silent acceptance of bullying, but also to 
actively support victims and lessen the effects of violence. 

A RANGE OF PARTICIPATORY FACILITATION METHODS 
HELPS TO ENHANCE EXPERIENCE SHARING AND 
REFLECTION.

Circle. The activities will be most effective if conducted while the students sit in a circle. This 
helps them to listen to each other and to focus the discussion topic better and strengthens 
empathy. One of the most basic ways people connect is by simply looking at each other’s faces 
when speaking. By arranging a circle of chairs you can encourage your students to practice 
active listening, looking at the person who is speaking. Coach them to look around the circle 
when it is their turn to speak, and to wait until everyone is looking back at them. 

Ball. For some sessions we recommend having a ball handy. Use it as a “talking object” to pass 
in the circle while conducting the activities. The student holding the ball is the only one to 
speak. When he/she is finished, the ball is passed on to the next person.

Ground Rules. It is important at the beginning of every activity to go back to the ground rules. 
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WARM UP ACTIVITIES/ENERGISERS. 

These are useful games that can provide a good rapport in the class/group at the beginning 
or a short break in between when energy levels are low. They help students to relax, have fun 
and reconnect with each other. Ask your students as well if they have any that they would like 
to share with the group. Below are some examples: 

1. FRUIT SALAD: 
Divide students into an equal number of three or four fruits (eg, oranges 
strawberries and bananas). Then they sit down in a circle, one volunteer 
standing in the middle. Then you shout out the name of one fruit, ‘oranges’ 
and all the oranges must change places with one another. The person who 
is standing in the middle tries to take one of the free seats, leaving another 
person without a chair. The new person in the middle shouts another fruit 
and the game continues. A call of ‘fruit salad’ means that everyone has to 
change seats.

2. CHANGE SEATS: 
Arrange the chairs in a big circle, everyone to sit on a chair apart from one 
person, who stands in the middle. The one standing in the middle starts the 
game off by making a statement eg,: ‘Everyone who wears white socks……’, 
then all who have white socks on have to get up and swap seats (not allowed 
to take the seat left or right of them).The person who made the statement 
tries to get a seat, leaving someone else in the middle, who now takes over 
with new statement ‘Everyone who..’ and continues the game. 

3. MUSICAL CHAIRS: 
Play the game in a circle of chairs facing outward. Have music ready. There 
would be one chair less than the number of students playing. As music plays 
in the background, the students can walk/dance around the chair circle. 
When the music stops everyone has to find a seat. One student will be left 
without a seat and has to leave the game. Then, one of the chairs is removed 
and the music starts again. To speed it up you can remove more chairs. The 
process is repeated until only one student remains sitting on the last chair 
left and is declared the winner of the game. 

4. WHO STARTED IT?: 
Have the group sit in a circle, and ask a volunteer to go out for a while. Then 
the group chooses a leader who will initiate hand movements (claps, snaps, 
jives, etc.) to be followed by the rest, but invisible to the volunteer. Upon 
return she/he has to guess (three tries) who the lead is.

 
 
Working in small groups / pairs. Interactions in small groups or pairs enables students 
to put diverse group collaboration skills into practice: active listening, empathy, kindness, 
openness to another’s ideas, communication and giving feedback. Form new groups for 
every  activity.
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HOW TO DIVIDE THE CLASS INTO 
SMALL GROUPS?

1. Let the group count from 1 to 4 (it depends on the number of group 
members) and then all the 1s, all the 2s, all the 3s and all the 4s will form 
small groups.

2. Use colour paper tickets - the number of paper tickets is the same as 
number of students (in 4 colours, if you divide into four small groups). 
Everybody will pick up a ticket from a special basket or hat. The chosen 
colour determines the 4 groups, red, green group etc.

Thought shower. This technique is often used in a large group or plenary, for a quick collection 
of lots of ideas on a certain topic/question. During the thought shower no one should judge or 
place a value on someone else’s answer. Each answer is written on a flipchart or on a chalkboard 
for the entire group to see. Thought showers encourage students to expand their thoughts on 
a topic and enables them to look at it from different angles and perspectives. 

Group Discussion. Group discussions elicit responses and views from participants on a 
particular topic and provide many teachable moments to enhance knowledge or correct 
misinformation. Its effectiveness depends often on the use of open-ended questions that go 
beyond a simple “yes” or “no” answer and focus on students’ individual thoughts, impressions, 
and insights. 

Case Study or Stories. This method involves the presentation and analysis of an incident, 
story or scenario that has happened or could happen. These should be simple and based on 
facts. Discussing cases/stories in groups enables each student to participate actively and think 
through what they might do if the problem or challenging situation occurred to them. Case 
study methods are useful in developing analytical, problem solving and decision making skills.

Role plays. Performing role-plays in the classroom is an effective method for practicing and 
modelling new skills in a safe and supportive environment. Since role-plays can potentially 
be emotional, it is very important to emphasize that participants are playing characters and 
not themselves. Role-play provides an opportunity to experience a real-life situation without 
taking real-life risks. Ask for volunteers to play the characters. Teach students these ground 
rules for role plays:

 1  Students who participate should never reveal personal information they’re not comfortable 
sharing.

 2  No physical contact or swearing is allowed.
 3  Actors should not use real names.

If student actors get off track or start to fool about, stop the role play and remind them of its 
purpose and the ground rules.
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EVALUATION AND FEEDBACK

Gaining a snapshot view of student’s views on the each activity. The best way to evaluate these 
activities is through a quick anonymous feedback form that participants can fill in during the 
last 5 minutes of the activity. A sample is provided here:

I  
L I

K
E D     

         I  L E A R N
E D

           I’D CHANGE

 
BEWARE OF SENSITIVE AND EMOTIONAL ISSUES 

It is possible that some children will have a very personal connection with violence or bullying. 
Some participants may have been subjected to painful teasing or bullying by peers but never 
felt comfortable speaking out about it. Others might have been cruel or violent to another 
person and are feeling guilty or have confused feelings about it.
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CLASSROOM 
ACTIVITIES 
 

We wish you insightful 
and enjoyable work 
with the presented 
activities!



CLASSROOM ACTIVITIES Overview

№ THEME ACTIVITY AGE TIME PAGE

① Warm-up CREATING GROUND RULES 12–18  
years

10–20 
minutes

27

②
Sensitisation to 
bullying

GET INTO A CIRCLE 10–15  
years

20–30 
minutes

28

③
Sensitisation to 
bullying

CAT AND MOUSE 6–10  
years

20 
minutes

29

④
Sensitisation to 
bullying

WORDS THAT HURT 7–14 
years

45–50 
minutes

30

⑤
Self-awareness, 
self-protection, 
assertiveness

TRAFFIC LIGHT 7–16 
years

45 
minutes

31

⑥
Sensitisation to 
gender-based 
bullying

VIOLENCE BAROMETER 13–16 
years

30–45 
minutes

32–33

⑦
Gender awareness GENDER–BASED VIOLENCE 

(GBV) AND BULLYING IN 
SCHOOL

13–18 
years

40 
minutes

34–35

⑧
Sensitisation to 
bullying

MYTHS AND REALITIES 
ABOUT BULLYING

10–18 
years

50 
minutes

36–38

⑨
Answer to bullying STICKS AND STONES 10–18 

years
30 
minutes

39

⑩
Empathy and  
support

THE MAP OF HELP 8–15 
years

20–30 
minutes

40

⑪
Empathy and  
support

PLAY WITH US 6–12 
years

30–45 
minutes

41

⑫
Empathy, team 
building

CLIMBING THE MOUNTAIN 10–16 
years

90 
minutes

42–43

⑬
Self-awareness, 
awareness for the 
others, self-esteem

JOHARI’S WINDOW 7–18 
years

60 
minutes

44–45

⑭
Self-esteem, 
empathy, positive 
feedback

ANIMALS AND GOOD 
FEATURES

9 years  
and above

30–45 
minutes

46

⑮
Feedback,wrap-up,
evaluation

WASTEPAPER BASKET AND 
RUCKSACK

Any 5–10 
minutes

47
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 OBJECTIVES
• To engage students in discussing and agreeing upon common rules of behaviour in the group/

class that are mutually respected. 
• To create a safe and supportive environment for bullying prevention.

 PREPARATION
Flipchart with paper or one A4 sheet for every student, markers, coloured pencils/felt tip pens, 
prepared list of “Ground Rules” (as below) to use at the end of the activity. 

 STEP BY STEP
• Explain why Ground Rules are useful eg, allow everybody to feel listened to and safe sharing 

thoughts and views, especially when tackling sensitive topics like bullying and violence. 
• Ask the students: “What are the Ground Rules you all would like to set and respect, so you 

can feel safe here?”. 
• Invite the students to thought shower and write their ideas on the flipchart.
• After that show the prepared flipchart and compare it to the group’s list. You can suggest 

Ground Rules the students have missed. Ask everybody whether they agree with the rule 
before adding rule to the group’s list.

• At the end place the group’s Ground Rules in a visible spot and refer to them later during the 
bullying prevention activities.

 REFLECTION
Suggestions for Ground Rules you may use and/or adapt:
1. Team spirit: We all work as a team.
2. Equality and respect: We respect others’ views, even if they differ from ours.
3. Allow others to speak: Listen carefully, without interrupting the speaker.
4. There are no stupid or wrong questions: Feel free to ask questions.
5. There is no obligation to share personal details: Nobody has to open up.
6. There are no personal attacks: Nobody can be insulted.
7. Information is confidential: Whatever you say and share remains here. 
8. Participation is voluntary: Everybody has the right to pass an on activity.
9. Respect the timelines set.

 TIPS
Alternative for younger students (6-12 years)  – “My hand, my rules”.
• Give each student a paper sheet and a coloured pencil/felt tip pen.
• Everyone draws their handprint on the sheet writing their name in the middle. Now everyone 

writes one rule on each of the fingers that everyone has to respect. 
• All sit on a chair in a circle and present their handprints with the five rules.
• Finally write all rules common for the class/group on a separate flipchart.
• Place all the handprints and the group rules in a visible spot in the room.
• Keep in mind that this exercise can take up to 30 minutes. 

 SOURCE
Adapted from “Youth 4 Youth- Empowering young people in preventing gender-based violence 
through peer education” © 2012, Mediterranean Institute of Gender Studies Available Online 
at: http://www.medinstgenderstudies.org/wp-content/uploads/Y4Y-Manual_digital_v12.pdf, 
accessed: June 23, 2016.

ACTIVITY 1. CREATING GROUND RULES             
AGE  12 –18 years

TIME  10 –20 minutes 
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AGE  10–15 years
TIME  20–30 minutes ACTIVITY 2. GET INTO A CIRCLE

   OBJECTIVES
• To prepare the group/class for the topic of bullying.
• To raise awareness and strengthen empathy with children who might be excluded or bullied. 

 PREPARATION
Enough space in the classroom to move freely. 

 STEP BY STEP
• Find a volunteer ready to leave the classroom for a while. 
• Give instructions to the rest of the group/class while the volunteer is outside: The students 

have to hold hands and form a closed circle. Once the volunteer comes back their task will be 
to hold hands tight not letting him/her into the circle under any circumstances unless he/she 
requests them to do so. 

• Ask the volunteer to come back and give the instruction: You have now the task of entering 
the circle finding your own way in. 

• Let the students play the game for a while, taking care that nobody is being hurt. 
• The game is over when the volunteer manages to get into the circle.
• If the volunteer does not succeed to get into the circle after several attempts, stop the game. 
• Invite the students to talk about how they felt during the game. Ask first the volunteer and 

after that the other students. 

 REFLECTION
Chose/adapt flexibly from the following questions:
For the volunteer/outsider: 
1. How was it for you to be excluded from the group?
2. What strategies did you consider to enter the circle?
3. How did the group behave? Did anyone from the circle help you?
4. What worked in the end? How do you feel now?
For the group:
5. What was it like to be part of the group?
6. How did you feel about someone who was excluded?
7. How did cope with keeping up/breaking the instruction? 
9. How do you feel now?

 TIPS
• Use this activity in a group/class where a good level of trust has been established.
• Take enough time to reflect on the students’ feelings so that everybody has the chance to 

share and be listened to. 
• Encourage the students to discuss similarities between the feelings they shared and the 

feelings of child who might be excluded and/or bullied. 
• Refer to the feelings of the majority in a group/class, where bullying occurs and discuss 

possible ways to act and solve the situation in constructive non-harming way. Name them 
and make a point to discuss the feelings that both the victim and the group might have in a 
real situation in a further session.

 SOURCE
Based on training experience of “Linka detskej istoty” (LDI), (www.ldi.sk).
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 OBJECTIVES
• To understand what it feels like to be the chaser and the chased in a non-threatening way.
• To prepare the group/class to the topic of bullying.

 PREPARATION
Enough space in the classroom to move freely.

 STEP BY STEP
• At the beginning everybody stands in a circle. Explain to the students that this is going to 

be a physical activity, where they will create a maze with bridges with their arms, while two 
students, who volunteer will play tag in the maze. 

• Ask the students, who like to volunteer to play the roles of the chaser (the cat) and the 
chased (the mouse) to come in front. 

• Line the rest of the group up in even rows. Everyone within the rows extends arms to touch 
fingertips with the people next to them to create a bridge or stands with their hands by their 
side to create the maze.  

• Give a sign for the game to start. The cat and mouse play tag, running between the pairs of 
students or running under the bridges they’ve created. 

• The game continues until the cat catches the mouse or until a set time (one minute).
• Then the cat can choose new students to create more cats (up to three) to chase the mouse. 
• If time allows the cat and mouse can choose new pairs of students to run and chase until 

everyone has had a turn in the one or the other role.

 REFLECTION
Focusing on the bullying element 
Before the game begins, ask the students to be aware of how they feel in each situation and role 
during the game. At the end of the game ask these questions to start the discussion on bullying: 
1. How did it feel to be chased through the maze? 
2. How did it feel to chase someone through the maze? 
3. How did it feel being the walls of the streets and alleys? 
4. What did the person being chased represent? 
5. What did the chaser represent? 
6. What did the walls represent? 
7. Have you ever been in a situation that has made you feel like this? 

 TIPS
• The idea is to draw out how it feels to be isolated/excluded and under attack (being chased -  

mouse), how it feels to be the person attacking someone else (the chaser - cat) and how it 
feels to be observing (the walls & bridges). 

• The walls and bridges represent bystanders, students who see the bullying but often feel 
powerless to do something about it because they are worried about what will happen to 
them or what will happen to those involved. 

 SOURCE
Scouts Beat Bullying Campaign, Make bullying unacceptable. Activity pack (2012), Available 
online: https://staging.scouts.org.uk/documents/safeguarding/scouts-brochure.pdf, accessed: 
July 6, 2016.

AGE  6–10 years
TIME  20 minutes ACTIVITY  3. CAT AND MOUSE
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AGE  7–14 years
TIME  40–45 minutes 

ACTIVITY  4. WORDS THAT HURT

  OBJECTIVES
• To foster sensitivity and to understand the emotional impact of words. 
• To experience the power of words.

 PREPARATION
Rope or paper scotch tape, sticky notes/Post-its, pens.

 
 

 STEP BY STEP
• Give sticky notes and a pen to every student. 
• Ask everybody to write abusive, rude comments or insulting nicknames they have heard 

about other students on the sticky notes (without indicating any names). 
• Put paper scotch tape on the floor across the room, marking the following scale-grid: 

• Ask the students to stick their notes on the scale, considering the most appropriate spot 
according to them. Ask them not to talk to each other and comment on their notes while 
doing it. 

• Let everyone take a close look at the scale. Usually there are repeating words, usually placed 
in different positions on the scale by different students. 

 REFLECTION
When all students are back on their seats, ask them what they have observed about the 
scale, while guiding their analysis and discussion with the following questions: 
1. Did you see some words on more than one place on the scale?
2. Why do you think some of you have decided that a certain word is not/less offensive, while 

others consider it painful or humiliating? 
3. Does it make any difference how the word has been used or by whom? 
4. Why do people use words like these? 
5. Is causing pain to others by using such words a form of bullying or not? Why? 
6. Ask everyone if they can see any similarities between the words on the sticky notes. Are there, 

for example words related to physical appearance, mental abilities, ethnicity, gender etc.  
7. Are there words used only for girls, and other words only for boys? 
8. In which group or topic are the most offensive words placed? 
9. Which category/topic received the most sticky notes? How can you explain this? 

 TIPS
It is important to take into account not only the words, but also the way they are expressed, the 
intention with which a word is said; the tone, with which it is pronounced; the facial expression–  
all these influence how a given word will be perceived as positive or negative (good or bad).

 SOURCE
Adapted from ”Bullying Prevention program in school setting”, Sofia, 2011, Gender Education, 
Research and Technologies Foundation (GERT).

Teasing/light joke 
Humiliating joke

Painful insult
Extremely painful insult
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ACTIVITY 5. TRAFFIC LIGHT 

 OBJECTIVES
• To raise self-awareness and explore students’ views and needs for safety and wellbeing at 

school, and the individuals perception and understanding of bullying and violence. 
• To facilitate discussion in a safe, bullying-free classroom atmosphere.

 PREPARATION
Cards in four colours: green, yellow, orange and red, flipchart markers, adhesive tape, scissors,  
a flip-chart sheet with a drawn STOP- sign in the middle, or a similar one e.g.:  

 
 

 STEP BY STEP
• Invite the students to work individually. Show the four coloured cards and explain the 

questions corresponding to each colour. Have the questions also written on a flip-chart. 
Green  - What should the others (students and teachers) do so I feel good and safe in the class/
school, in the relationships with my classmates? 
Yellow - What makes me feel bad and upset in relationships with the others in the class/
school? 
Orange  - What do I find really very bad, offensive and harmful in relationships with the others 
in the class/school?
Red  - What do I find is the worst thing in relationships with the others, a ‘no go’ to me?

• Each student takes one or several cards from each colour writing down one answer per card -  
all that matters to them is to feel safe in the school. Nobody has to write their names on the 
cards. Give approximately 10 minutes for that task. 

• When everyone is ready, collect the cards and sort them by colours. Read aloud and attach the 
cards on the flip-chart grouped by the respective colour. 

• If one answer appears several times on same coloured cards (eg, red), attach it only once. If 
it appears on cards with different colours (eg, some students yellow, while others red), then 
attach all cards. Address the different perceptions of safety and bullying in the discussion. 

 REFLECTION
Focus the discussion on bullying and safety needs
1. What situations in the school/classroom do you imagine when you think of these statements?
2. What do you need to feel safe? What do you need to protect your boundaries? 
3. How do you like to be treated by others? And how do you treat others?
4. What does bullying mean to you? Does bullying mean the same for us all?  

 TIPS
Younger students may need closer guidance for this task. If time does not allow, divide the 
students in four groups (according to the colours). At the end each group reports their results.

 SOURCE
Adapted by SPI Forschung and Grenzläufer e.V. (www.grenzlaeufer-ev.de).

AGE 7–16 years 
TIME 45 minutes
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AGE 13–16 years 
TIME 30–45 minutesACTIVITY 6. VIOLENCE BAROMETER 

 

 OBJECTIVES
• To identify everyday attitudes and behaviours that support dominance, inequality of power, 

bullying and violence.
• To raise awareness towards gender stereotypes and their role in the power imbalance among 

girls and boys and the potential for gender-based bullying.
• To explore gender differences in the acts of bullying and their subjective perception. 

 PREPARATION
• The “violence barometer” set of cards provided on WORKSHEET 1  � can be adapted or added to.
• The cards for boys and girls printed in different colours and cut out.
• Place the cards from the continuum on two sides of 2 tables/desks: one for the girls and one 

for the boys. 
• Prepare two sets of four additional cards: “most harmful” (red card), “least harmful” (green 

card), “not at all harmful” and “it never happens”.
• The cards “most harmful” and “least harmful” will be placed on the two ends of the 

continuum lines. The cards “not at all harmful” and “it never happens” will be placed outside 
of the continuum lines.

 STEP BY STEP
• Hold up the cards and introduce the exercise, dividing the class in two same-sex groups (girls and boys).
• Hand to each group the respective set of cards, with a written statement on attitude or behaviour.
• Invite each group to: 
• Place each card in a row somewhere along the continuum line between “most harmful” and 

“least harmful”. 
• Ensure clear understanding of the meaning of harmful – when we say that behaviour is 

harmful, we mean that the behaviour is painful, offensive or troubling.
• If the group considers a particular behaviour as harmless or causing “no harm at all” it 

should be placed on the side, under the “not at all harmful” card. If according to the group a 
particular behaviour does not occur, it should be placed under “it never happens”, outside of 
the continuum line.

• Show the students how they should place the cards on the desks that you have already prepared.
• Tell the students that there are also blank cards, on which they can write additional 

statements and/or behaviours that they consider harmful/offensive/troubling. 
• Give each group 10 minutes to arrange their violence barometer. Tell the groups that if they 

disagree on the placement of a particular card, they should discuss it in the group and reach 
a joint decision on the final position of the card. Emphasise the fact that there are no right 
and wrong answers, but the opinion and views of each group is what matters in this exercise. 

• After 5 minutes walk around the groups to see how they are progressing and inform them 
about the remaining time. When the groups are ready, invite the girls’ group to look at the 
boys’ continuum and vice versa. 

• Bring the groups together and start with the presentation of the violence barometers. One 
representative of each group will read the continuum that her/his group has arranged. 

• Follow up on the group discussions: What was your discussion while developing the 
continuum? Did you have any disagreements? If yes, what were your disagreements?

• At the end write on a flipchart the major differences between the barometers of the girls and 
the boys.

 REFLECTION
Compare and reflect on possible gender differences in the perceptions/acts of bullying: 
1. Why do you think that girls consider this behaviour more/less harmful than you as boys 

consider it (and vice versa)?
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2. Is there something in this activity that surprised you? What? 
3. What have you learned from this activity that you can apply in your class and relationships 

with your classmates?

 TIPS
• You can modify the activity dividing the students in mixed-sex groups, having to discuss and 

decide on the violence barometer for girls and boys. Thus gender issues and differences will 
come up during the group discussions.

• You can ask the students to expand the list of cards with typically “male” and female” 
behaviour/ways to hurt or bully others.

 SOURCES
Adapted from GEAR against IPV, JLS/2008/DAP3/AG/1258, Available online: http://www.1st.
gear-ipv.eu/, accessed July 12, 2015, based on: 
• Men Can Stop Rape, www.mencanstoprape.org,accessed September 15, 2005. 
• Family Violence Prevention Fund. Continuum to Harm to Women,  

http://toolkit.endabuse.org/Resources/ContinuumOfHarm.html, accessed April 10, 2010.

 

WORKSHEET 1 Activity 6  

CARDS FOR BOYS CARDS FOR GIRLS

It is harmful to a boy when his best friend 
in the class tells him he is not his friend any 
longer.

It is harmful to a girl when her best friend in 
the class tells her she is not her friend any 
longer.

It is harmful to a boy when his friends tell him 
he is a coward.

It is harmful to a girl when her friends tell her 
she is a real tomboy.

It is harmful to a boy when his classmates 
tease him that he is a weakling/sissy.

It is harmful to a girl when her classmates 
tease her that she is a sensitive plant.

It is harmful to a boy when his friends are bad-
tempered and shout at him.

It is harmful to a girl when her friends are bad-
tempered and gossip behind her back.

It is harmful to a boy when his friend does not 
trust him and tells him he is a liar.

It is harmful to a girl when her friend does not 
trust her and tells her she is a liar.

It is harmful to a boy when a friend tells his 
secret to another classmate.

It is harmful to a girl when a friend of her tells 
her secret to another classmate.

It is harmful to a boy to be hit by his classmates. It is harmful to a girl to be hit by her classmates

It is harmful to a boy when his friends tell him 
he is a fool.

It is harmful to a girl when her friends tell her 
she is a fool.

It is harmful to a boy when his classmates tell 
him he is a teacher’s pet.

It is harmful to a girl when her classmates tell 
her she is a teacher’s pet.
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ACTIVITY 7. GENDER – BASED  VIOLENCE   
   (GBV) AND BULLYING IN SCHOOL

 OBJECTIVES
• To develop understanding of gender-based bullying and the links between power imbalance/

abuse and GBV/ bullying.
• To understand the impact of abuse, to develop empathy towards the victims and to challenge 

peer attitudes and behaviours supporting GBV/bullying at school. 

 PREPARATION
• Hand-outs with scenarios – select and adapt from WORKSHEET 2.
• Flipchart and flipchart paper, markers.

 
 

 STEP BY STEP
• Split the class into (preferably mixed-sex) groups of 4-6 students sitting in small circles.
• Give a different scenario to each group and ask them to read and discuss the questions in the 

group for 10 minutes.
• Come back to the large group and ask each group to summarise briefly their scenario and the 

group discussion. 
• Discuss the scenarios with the entire group using the questions below.

 REFLECTION
1. What types of violence (eg, isolation, threats, physical violence) were the characters 

subjected to? Please provide examples.
2. Why were the characters subjected to these? If not mentioned by the group, probe for peer 

reinforcement, hierarchies of power, victim blaming, bullying as ‘acceptable’ or ‘normal’ 
behaviour, ‘just a joke’, teachers not intervening etc.

3. Were these types of bullying? Why?
4. What did the ‘perpetrators’ try to achieve with their behaviour?
5. What relationships of power did you observe? Who has power and why?
6. What should the character that was abused do? What might stop them?
7. If you were their friend, how would you advise them to act/help them? 

 TIPS
Beware that students often find it difficult to recognise non-physical forms of violence. They 
may also believe that psychological abuse has minimal negative consequences for victims. The 
most important learning point from this activity is that bullying is never the victim’s fault. 
Ask the students to point out one thing they have learned. Some take-home messages:
• Bullying happens at school and it is very common. This, though, does not mean that it is right.
• Gender-based bullying is incredibly hurtful and damaging to victims, both girls and boys.
• Victims do not provoke violence with their behaviour/appearance.
• Perpetrators often do not have other ways to cope with their contradictory personal 

emotions. Their violent behaviour can manifest a signal that these students experience 
difficulties and “shout” to reach out for help through their problematic behaviour. 

• Violence only stops with an intervention. Silence, impartiality or denial only perpetuate the 
problem and do not break the violence/bullying cycle.

 

 SOURCE
• Adapted from “Youth 4 Youth- Empowering young people in preventing gender-based 

violence through peer education” © 2012, Mediterranean Institute of Gender Studies 
– Available Online at: http://www.medinstgenderstudies.org/wp-content/uploads/Y4Y-
Manual_digital_v12.pdf, accessed: June 23, 2016.

AGE 13–18 years 
TIME 40 minutes

PA R T 4.  TO O L S  F O R B U L LY I N G P R E V E N T I O N I N  T H E C L A S S R O O M AC T I V I T I E S34



WORKSHEET 2: SCENARIOS OF BULLYING IN SCHOOL  Activity 7 

SCENARIO 1  MARIA

Maria is a new pupil in your class. You know she is 
lonely and really wants to make friends. Another 
girl asks her if she can borrow her mobile phone 
to contact her parents. You later see this girl 
holding Maria’s phone and laughing with a group 
of pupils in the corridor. When you ask what’s 
going on, the girl explains she has used Maria’s 
phone to publish a FB message on her FB wall: 
‘Contact me for free kisses’. She shows you that 
there are already several explicit replies to the 
text from boys asking her to meet them. All the 
pupils in the group are joking that Maria is ‘really 
popular now’.

1.  How do you think Maria’s classmates made 
her feel?

2.  How do you view the girl’s behaviour? What was 
she trying to achieve?

3.  How. do you view the behaviour of the other 
people involved (the pupils who were laughing 
and the boys who answered the text message)? 
What were they trying to achieve?

4.  Would you define Maria’s experience as bullying? 
If so, how was the abusive behaviour Maria 
experienced gender-based?

5.  What do you think Maria should do now?
6.  What would you do/say if you were Maria’s friend?
7.  What would you do/say if you were friends with 

the girl who took Maria’s phone?

SCENARIO 2  PETER

Peter is one of the excellent students in your 
class. Other pupils ask him for his homework so 
they can copy it but he always refuses. He has 
asthma and this makes it difficult for him to par-
ticipate in sport activities. Recently you saw him 
have an asthma attack whilst playing football. 
His team mates make fun of him every day and 
called him a ‘weakling’. One of the boys pushed 
him to his knees in the mud and took a photo 
of him on his mobile phone. Later on, the same 
boy asked you to have a look at his Facebook 
page. He had uploaded the photo of Peter with 
the caption ‘This is what failure looks like’. He 
told you that several pupils in the class ‘liked’ the 
photo already. He asked you to tell as many peo-
ple as possible to ‘like’ the photo. 

1. How do you think Peter’s classmates made him 
feel?

2. How do you view the boy’s behaviour? What was 
he trying to achieve?

3. How do you view the behaviour of other people 
involved (all the people who called Peter a 
‘weakling’ and ‘liked’ the Facebook photo)? What 
were they trying to achieve?

4. Would you define Peter’s experience as bullying? 
5. What do you think Peter should do now?
6. What would you do/say if you were Peter’s 

friend?
7. What would you do/say if you were the boy’s 

friend?
 

SCENARIO 3  ERIC

Eric is in your class at school. Another classmate, 
Laura, asked him out but he wasn’t interested. 
Since then, Laura and her friends laugh at him 
every time he walks past them. They ask him 
loudly whether he ‘prefers boys to girls’ so that 
everyone can hear them. Some of the teachers 
also overheard them say this but they ignored the 
comments.
A week after this, Laura and her friends left in-
formation leaflets about gay rights and support 
organizations on Eric’s desk.

1. How do you think Laura and her friends made 
Eric feel?

2. How do you view Laura’s behaviour? What was 
she trying to achieve?

3. How do you view the behaviour of Laura’s friends 
and the teachers who ignored the comment? 
What were they trying to achieve?

4. Would you define Eric’s experience as gender- 
based violence or bullying. If so, how was the 
abusive behaviour Eric experienced gender-
based?

5. What do you think Eric should do now?
6. What would you do/say if you were Eric’s friend?
7. What would you do/say if you were Laura’s friend?
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ACTIVITY 8. MYTHS AND REALITIES  
   ABOUT BULLYING

 
 OBJECTIVES

• To prepare for the topic of bullying, to challenge and dispel myths. 
• To reinforce information that is factual, reliable and valid.

 PREPARATION
WORKSHEET 3: Myths and realities about bullying, flipchart and markers.

 
 

 STEP BY STEP
• Explain to the students that you will all play a game to see how much “biased information” 

and “myths” the group has about bullying at school. Explain that “myth” refers to untrue 
information that is passed around like a fact. Some myths may contain some accurate 
information, but generally they are not true.

• Divide the room into two parts with an invisible line – the left part is for myths and fiction, 
the right one – for facts and reality. 

• Read the first statement and give instructions to the students – those of them that think 
the statement is a myth, move to the left part, and those of them who take it as real – move 
to   the right. After all students have made their decision take some time to discuss why they 
chose to stand where they are. 

• After having discussed each statement, explain to the students whether a statement is true 
or a myth.

 TIPS
Understanding facts versus myths about bullies and victims is important for intervention. The 
problems of victims and bullies are not the same. Victims of bullying need interventions that 
help them develop a more positive self-image and that teaches them not to blame themselves 
for the things that happened to them. Bullies need to learn strategies that help them to control 
their anger and their tendency to blame other people for their problems. Peers need to learn 
that bullying is a whole school problem where everyone is responsible. There are no un-involved 
bystanders.

 SOURCES
Adapted from: 
• http://www.bullying.co.uk/general-advice/bullying-myths-and-facts/, accessed: July 12, 2016
• http://www.education.com/reference/article/bullying-myths-facts/, accessed: July 12, 2016
• http://www.stopbullying.gov/resources-files/myths-about-bullying-tipsheet.pdf, accessed: 

July 12, 2016.

AGE 10–18 years
TIME 50 minutes
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WORKSHEET 3: MYTHS AND REALITIES ABOUT BULLYING  Activity 8

 

MYTH: Sometimes children  
ask for it. 

REALITY: No child asks to be bullied. Each child is doing the best he or 
she can and does not deserve to be victimised. Some children may act or 
look a certain way that attracts bullying; our job is to address the bullying 
and to help the victim learn skills to handle the bullying more effectively.

MYTH: Sometimes bullies are 
actually helping victims by pushing 
them to learn to stand up for 
themselves.

REALITY: Fear is not conducive to learning to stand up for oneself. 
We must teach children the skills they need to be assertive in an 
understanding and supportive environment, not through coercion and 
threats.

MYTH: Students will outgrow 
victimisation. Victimisation usually 
ends when a student enters high 
school, often after his or her 
freshman year.

REALITY: The effects of victimisation are profound and may reach into 
adulthood. The severe traumatisation of victimised individuals has 
been linked to depression, helplessness, and in some cases, suicide. 
We can prevent victimisation by identifying the warning signs and by 
understanding its lasting effects. 

MYTH: It’s been going on for a 
year. What is the big deal now? 
The child can handle it.

REALITY: Just because a child has endured a painful situation does not 
make the situation right. The cumulative effect of being harassed can be 
overwhelming. Any bullying incident can be the “straw that breaks the 
camel’s back” causing illness, school avoidance, and even violence if the 
victimised child strikes back.

MYTH: It is ok to hit someone 
who is bullying you, it will stop it.

REALITY: It’s understandable that you may be angry but if you were to 
get violent or aggressive it may make matters much worse as you may 
get into trouble too.

MYTH: Only boys who are 
effeminate and small are bullied; 
only girls who are insecure and 
overweight are bullied.

REALITY: Victimisation is not limited to students who display character-
istics of passivity (caution, sensitivity, quietness, anxiety, and insecurity). 
Victimization affects both those students who display characteristic of 
passivity and those ones who act provocatively as some bullying victims 
seek a way to defend them through provocative behavior. 

MYTH: Victims of bullying don’t 
know how to defend themselves 
verbally or physically.

REALITY: Society, parents and schools do not teach children the skills 
of physical, psychological, emotional and verbal self-defence. This is 
because most adults don’t know how to do this.

MYTH: Bullying is a rite of passage 
we all have to go through.

REALITY: Some people claim that harassment, discrimination, racism, 
violence, assault, stalking, physical abuse, sexual abuse, molestation, 
rape and domestic violence are rites of passage but these are all 
unacceptable.

MYTH: Bullies are psychologically 
strong.

REALITY: Bullies compensate for their weakness with aggression. What 
some people mistakenly see as “psychological strength” is really an 
aggressive determination to violate other people/’s boundaries with 
no respect, no consideration of others, no thought of consequence, 
and an endless fund of hollow excuses and rationalisations for their 
aggression. A rationalisation is an attempt for put a socially acceptable 
face on a socially unacceptable behaviour. Many adults are taken in by 
this deception and manipulation.

PA R T 4.  TO O L S  F O R B U L LY I N G P R E V E N T I O N I N  T H E C L A S S R O O M AC T I V I T I E S 37



MYTH: Violence on TV and playing 
violent video games makes chil-
dren violent.

REALITY: A lot of kids play violent video games but only a handful of 
children are violent. Therefore, violent video games are not a cause, 
otherwise everybody who played violent video games would be 
violent, which they are not. It should be noted though that repeatedly 
interacting with violent games can desensitise young people, especially 
young people in their formative years.

MYTH: You can spot a bully from 
the way they look and act.

REALITY: There is no such thing as a way a bully looks or acts. There is 
no specific dress code or behaviour code.

MYTH: Online bullying doesn’t 
involve physical harm so what’s 
the harm?

REALITY: Actually, some people have committed suicide as a result of 
not seeing any way out of the non-stop harassment, threats and abuse. 
The emotional scarring stays for a lot longer and sometimes a person 
will never get over it. Some websites allow people to post anonymously 
which can mean it is very hard to stop this abuse. It is important to take 
a screenshot of any conversations, messages or posts that you feel are 
bullying so that you have a record.

MYTH: It is easy to spot the signs 
of bullying.

REALITY: It is not always easy to spot the signs of bullying as it is not 
always physical and obvious. Emotional, verbal and online bullying can 
often leave scars that people don’t see.

MYTH: Children grow out of bul-
lying.

REALITY: Quite often children who bully may grow up to be adults who 
bully or use negative behaviour to get what they want, unless their 
behaviour has been challenged by the relevant authorities, whether it 
be school or parents, etc.

MYTH: Bullying involves only per-
petrators and victims.

REALITY: Many parents, teachers, and students view bullying as a prob-
lem that is limited to bullies and victims. But bullying involves more than 
the bully-victim dynamic. For example, bullying incidents are typically 
public (rather than private) events that have witnesses. Studies based on 
playground observations have found that in most incidents, at least four 
other peers were present as witnesses, bystanders, assistants to bullies, 
reinforcers, or defenders of victims. One observation study found that in 
more than 50% of the observed incidents of bullying, peers reinforced 
bullies by passively watching. In only about 25% of the incidents did wit-
nesses support the victim by directly intervening, distracting, or discour-
aging the bully.

MYTH: Children and young people 
who are bullied will almost always 
tell an adult.

REALITY: Adults are often unaware of bullying—in part because many 
children and young people don’t report it. Only 1/3 of students who had 
been bullied reported it to an adult. Boys and older children are less 
likely than girls and younger children to tell an adult about bullying. Why 
are children reluctant to report bullying? They may fear retaliation by 
the children doing the bullying. They also may fear that adults won’t take 
their concerns seriously or will deal inappropriately with the bullying 
situation.

MYTH: Bullies don’t have friends. REALITY: Even though bullies don’t think about others’ feelings, they 
have friends who think bullying is funny and cool.

MYTH: Bullies and kids who are 
bullied are two totally different 
types of kids.

REALITY: Most kids who are bullied also bully others.
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ACTIVITY 9. STICKS AND STONES

 OBJECTIVES
• To highlight the power that everyone has to intervene in bullying situations.
• To identify ways to intervene in bullying and harassing situations.
• To identify helping resources.

 PREPARATION
Flipchart, markers

 
 

 STEP BY STEP
Read the following case study to students:
• “At school, a group of four boys began whispering and laughing about another boy in the 

school who they thought was gay. They began making comments when they walked by him 
in the hall. Soon they started using insulting anti-gay slurs. By the end of the month they had 
taken their harassment to another level, tripping him when he walked by and pushing him into 
a locker while they taunted him. Over the next month they increased the seriousness of their 
attacks—they surrounded him and two boys held his arms while the others hit and kicked him. 
Eventually one of the boys threatened to bring his father’s gun into school the next day to kill 
the boy. At this point another student overheard the threat and the police were notified.”

• Ask the students if something similar could happen, or has happened, at their school? How 
do they think a situation like this could affect the entire school?

• Tell the students that they have been discussing a situation that started out as “whispering 
and laughing” and became more intense, escalating to violence.

• Draw a straight line on flip chart paper or a whiteboard. Put ‘whispering & laughing’ at one 
end and ‘death threats’ at the other end.

comments tripping                taunting                                kicking & hitting

whispering insulting  pushing swarming death
& laughing  anti-gay slurs into a locker  threats

Write the following questions on flipchart paper:
1. Why do you think this situation, which at first might have seemed harmless, progressed into  

violence?
2. At what point on the continuum do you think it would be easiest for someone to intervene?
3. What would be some possible ways to intervene at different points on the continuum? 

Divide students into groups of four and give each group a flipchart list with the questions.  
Give them five minutes to answer the three questions and record their answers on their paper.

 REFLECTION
As a large group discuss each of the three questions from above. 

 TIPS
We all have the power to intervene in situations of bullying and harassment. Studies show that 
when a bystander intervenes, bullying usually stops within 10 seconds.

 SOURCE
Adapted from The Anti-Defamation League and Survivors of the Shoah Visual History Foundation, 
2003, Pyramid of Hate. Retrieved from www.adl.org/education/courttv/pyramid_of_hate.pdf.

AGE  10–18 years
TIME  30 minutes
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ACTIVITY 10. THE MAP OF HELP

 

 OBJECTIVES
• To identify helpful resources in formal and informal student networks. 
• To strengthen awareness and help-seeking behaviour in problem situations.

 PREPARATION
Flipchart paper, paper sheets and pens/pencils

 
 

 STEP BY STEP
• Give each student a sheet of paper and ask them to draw themselves (younger students)  

or write their names in the middle.
• Encourage them to think about all different people, groups or services/organisation they 

would go to/contact when in a difficult situation. Mention Internet (chats, help-lines etc.) 
resources as well. 

• Ask them to draw lines from their name at the end of which to write down the name of the 
person/group/service, they can ask for help and support. Ask them to write down anybody 
who comes into their mind. 

• As a result a map of help is created by each student, which looks like a spider. 
• Following that ask the students to form pairs and to discuss their maps with a classmate.
• At the end ask the pairs to present their maps, drawing on a flipchart paper one common 

map of help for the whole class, adding all new ideas and helpful resources.
• Attach the map of help in a visible spot in the classroom and refer to it in difficult situations.

 REFLECTION
1. Think of somebody else who might help you? 
2. What do you think will happen if you talk to (choose from the mapped networks) about your 

problem/difficult situation? What might their reaction be?
3. What would you do if another student asks you for help? 
4. How can you contribute to solve his/her problem?
5. Are there differences among identified helpful people to whom girls and boys will refer for 

help? Why do you think is so?

 TIPS
• Be aware that sometimes students might not feel comfortable referring to adults (parents, 

family members, and teachers) as helping resources if they feel embarrassed or afraid to be 
accused of not having acted properly in a difficult situation.

• Discuss with the children how the individuals/groups/organisations/institutions may help 
in various situations. (e.g., the parents, peers, teachers, doctors, police, help-lines, school 
psychologists, priests, relatives, etc.)

• Encourage the children to seek help and to not feel alone with their problems. Promote help-
seeking behaviour as a strength and not a sign of individual weakness.

 SOURCE
Adapted by “Linka detskej istoty” (LDI) (www.ldi.sk) from Michele Elliott and Jane Kilpatrick:  
Stop bullying / Zastavme šikanovanie

AGE 8–15 years 
TIME 20-30 minutes
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ACTIVITY 11. PLAY WITH US

 OBJECTIVES
To help the students to develop empathic skills. 

 PREPARATION
An image, related to the short story used for the activity.

 
 

 STEP BY STEP 
• Split the class into several small groups (teams) of 4-5 students. 
• Tell the students that in a while you are going to read a story, followed by series of questions, 

which will be first discussed within the small groups, and the group answers shared with the 
whole class. Read the story to the entire class:

• “When the bell rings for break, everybody in school goes out. Natalia is very happy because 
she knows that they will play football that she likes. John is not so happy, because he doesn’t 
play football well, but still likes to try. However, before starting to play, Natalia tells him he is 
not going to play because he’s not a good player and their team might lose because of him”. 

• Guide the groups’ discussion with the questions below. Read only one question at a time 
allowing enough time for discussion, so that each group comes up with a common answer. 
Set the discussion time depending on students’ age and level of engagement. Choose and 
vary the questions. 

• Stimulate diversity of contributions and debate, rather than correct answers. Reinforce 
everyone’s contribution, assuring that all views and ideas are valuable. Make sure the 
discussions are not dominated by individual students and that all agree with the group answer.

• When ready each group shares its answer. Compare ideas and highlight differences, do not 
deepen the discussion at this point. Offer counter examples facilitating change of perspective 
and variety of contributions. Continue with the next question/s. 

 REFLECTION 
1. What did John think when Natalia told him not to play? How did he feel? Why? 
2. What did Natalia think while saying this to John? How did she feel? Why?
3. If you were one of the students that played football, what would you do? Why?
4. If none of the classmates would tell John to play, how would he feel? Why?
5. If somebody asked him to be part of his/her group, how would he feel? Why? 
6. Do you know somebody that went through something like this? Have you ever felt something 

similar? What did the others do?
7. What could we do so that John feels better? 

To strengthen and generalise the discussed content ask the students to come up with a slogan/
statement, summing up the work done. Formulate together one slogan for the whole group, 
taking up the questions: What did we learn today? What is that useful for? 
Make sure the statement is short, positive, and easy to remember. Write it down and put it in a 
visible spot in the classroom.

 TIPS
• Allocate enough time to each question so that the students can explore different answer 

possibilities. 
• If you continue the work in a follow-up session, start by reminding the students of the initial 

story and the main contributions.

 SOURCE
Based on bullying prevention programmes of Save the Children Romania (www.salvaticopiii.ro)

AGE  6–12 years
TIME  30–45 minutes
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ACTIVITY 12. CLIMBING THE MOUNTAIN 

 OBJECTIVES
• To build skills for team work, cooperation and task-solving.
• To enhance helpful and supportive behaviour. 
• To strengthen the relationship between the teacher and the group/class.

 PREPARATION
Props: Backpacks, scarves, ropes (depends on the number of participants; for 10 students: 1 or 
two ropes and 10-15 scarves)

 
 

 STEP BY STEP
• Ask the students to take a seat in one big circle. Tell or read them the story as follows:

“I want to invite you to follow an adventure story to the highest mountain in the world, 
Mount Everest. A group of brave and courageous international mountaineers intend to 
climb to the top of Mount Everest for the first time without oxygen. 
They start their expedition from the base camp at the foot of the mountain. There are 
different groups in the camp; other mountaineers, a hospital with nurses and doctors 
and a helicopter with a pilot and a radio operator. In addition there is a camera team to 
document this breath taking adventure.
The expedition starts very early in the morning after listening to the weather report. 
Right at the beginning they have to overcome a dangerous area with steep rocks and 
treacherous snowfields. After a lot of effort the group reach the top of the mountain, 
completely exhausted. Very soon a blizzard starts and the group finds itself in a 
dangerous situation. They need help and ask for support.
The hospital staff and the helicopter pilot get ready for their rescue operation.
They fly to the top and mange to save the climbers in this critical situation. 
After their return to the bottom the doctors and the nurses treat the injured climbers.
When they have recovered, the president of Tibet, highly appreciate of what they have 
achieved, awards them with the highest decoration. This ceremony is broadcast by NTV/ 
RTL/BBC/CNN”.

• Divide the students in two main groups –climbers and hospital team. Everyone decides in 
which group to go. The third group can be the pilot and the co-pilot.

• Tell the students that they should imagine being in the role of a climber, of a pilot, of a 
doctor, etc. and ask them to act in this role. Provide the props (scarves, ropes, backpacks) and 
tell that they can use them in the role play.  

• Tell climbers and the hospital team to choose a space in the room and prepare it for the 
game. For example, the climbers can put chairs or other objects which can be the challenges 
to go around during the expedition. They have to choose a leader who will organise 
the expedition team. Tell the hospital team to choose chairs for the hospital beds. The 
leader of the hospital has to organise the medical team – for example, who can “provide” 
medical support, who can ask patients what their complaints are, who will coordinate the 
“hospitalisation process”, etc. 

• Make sure that every student feels okay in his/her role during the action part of the game. 
Instruct the first group to “climb the peak”; they can use the rope in order to help each other. 
Students can use chairs as obstacles and challenges to be overcome during the climbing. It 
is better to start with this team and to follow them during the game. The hospital team is 
waiting for their part. The second facilitator offers support to them in the meantime.  

AGE 10–16 years
TIME 90 minutes
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• Support the students in task solving by saying that everybody is responsible for the trip and 
they have to take care of each other to the end. 

• At the end all climbers “go through” a medical examination – time for the hospital team to 
act. The pilots “transfer” the climbers to the hospital and the medical team sees to it that 
everybody is safe. Beware that some of the students will prefer just to take somebody and 
transfer him/her to the “hospital”. Make sure nobody is hurt because children can become 
very active. Instruct the students to take the hand of the person and transfer him/her to the 
hospital group in a symbolic way. 

• Summing up, announce that you are very happy that everybody was important in this game. 
Invite the students to share their experience from the roles they played and to reflect on the 
process in the group. Refer to the following questions during the sharing:

 REFLECTION
1. How did it feel to be a climber, pilot, and doctor?
2. What did you learn in the team of the climbers?
3. How was it to support others as a doctor? How was it to transfer the climbers to the hospital 

as a pilot?
4. Did you believe that others will help you during the expedition?
5. Could you do the same if somebody in the class has problems?
6. Is it possible to use the experience from the game in our relationships with the others in the 

class – in what way?

 TIPS
• This activity can encourage students to become very active, chaotic and noisy. 
• The game should be facilitated by 2 members of school staff. One person can participate 

as a co-facilitator or if you wish even as one of the characters like the students. This will 
strengthen the group awareness, rapport and the relationship with your students. 

• The instruction can be given step-by-step, as it is quite long. Ensure that the students listen 
attentively when you stop the game to introduce the next step.

  SOURCE
Own creation, Kristina Nenova (Animus Association Foundation), thankfully adapted from Mr. 
Stefan Flegelscamp, Psychodrama Institute Szenen, Germany.
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ACTIVITY 13. JOHARI’S WINDOW 

 OBJECTIVES
• To enhance awareness about how students see themselves and how others see themselves.
• To understand and foster self-consciousness and self-acceptance.
• To enhance personal development, interpersonal communications, and interpersonal 

relationships.

 PREPARATION
Pens, colour pens, paper, colourful sticky notes (Post-its).

 
 

 STEP BY STEP
• Explain to the group that this activity will allow them to see themselves through the 

eyes of the others in a positive light. Emphasise that the focus is on each other’s positive 
characteristics.

• Hand each student a large piece of paper divided into 4 sections. Ask them to decorate their 
own ‘window’ as they like. Then ask every student to label each square of the window with 
the following terms:

1 2

3 4

• Once everybody has the window ready, ask the students to stick the paper behind each of 
them or place it on the floor in front of them.

• Ask the students to write down privately on separate post-it-notes some positive thoughts 
about themselves using adjectives or small phrases. Encourage them to find at least four. 
Provide some examples: “I am a great storyteller”; “I am a good listener; friend; honest; well-
organised”, etc. Keep these post-it-notes as personal list.

• Then ask the students to write 1-3 positive attributes about each student on different post-
it-notes and to place them on the fourth unlabelled window pane of the person they are 
writing about without writing their own name on them. If the group is of a low learning level, 
or has limited language skills, you can provide a variety of words, sometimes with pictures 
next to them in plain view, in order to help the process along.

• Once everyone has done this, ask each student to spend some time reviewing their windows 
individually. At this stage only those who are ready and want to, share their feelings with the 
group.

• Now ask the group to start sorting the post-it notes on their window:
• In the first window pane (I know and you know) they need to place the words/phrases 

that match the notes they had made at the beginning for themselves.
• In the second window pane (You know) everything that was said about them by others 

that was not on their personal list
• In the third window pane (I know), they need to place everything that was mentioned on 

their personal list but was not mentioned by anyone else.
• Once the students have finished their windows they can share them with the rest of the 

group. Then, explain that:
• The “I know and You know” window is the part of ourselves we are confident with and 

show freely to others. You may want to work more on that and may ask: How can you 
further build on this? How can you do more of this? Do you like being seen like this?

• The “You know” window is how others see us, but we ourselves are not aware of these 
qualities. You may also explain that sometimes our potential is there, but we are too shy, 

1.  “I know and You know”
2.  “You know”
3.  “I Know”
4.   leave the fourth square unlabelled for the moment

AGE  7–18 years
TIME  60 minutes
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too nervous or too fearful to acknowledge it. However, others can help us do that. You 
may want to work more on that and may ask: Which of these characteristics would you 
like to adopt more? How can you see yourself like this? Do you like all or some of these 
qualities? Which qualities surprised you the most?

The “I Know” window is about each person’s potential. This window pane is about what the 
participant believes she is capable of but is not doing it enough, is too scared or fearful or/
and is holding back. You may want to work more on that and may ask: What would you need in 
order to be able to show this side of yourself? So if you could ask for help to be able to do this, 
who would you ask? Is there something there that you don’t want to share but prefer to keep for 
yourself?

The final window which was left unlabelled represents personal growth and development. 
• Once all students have finished sharing what they liked to share about the previous three 

window panes, encourage them to imagine how they would be like in the future, drawing on 
the positives they have talked about from their own window and maybe adding ideas they 
have heard when listening to the discussion on other windows.

• Finally, ask them to take a step back and see themselves and their current qualities along 
with the self-image, they have the capability to develop.

 TIPS 
There are several adjectives in Worksheet 4 you can suggest the students to use.

  SOURCE  
        Adapted from Chapman, A. (2003).

 
 
 
 
WORKSHEET 4 Activity 13  
 

ABLE CHEERFUL LOGICAL INDEPENDENT MATURE

ACCEPTING CLEVER FRIENDLY INTELLIGENT MODEST

ADAPTABLE COMPLEX GIVING INTROVERTED NERVOUS

BOLD CONFIDENT HAPPY DEPENDABLE OBSERVANT

BRAVE TENSE HELPFUL KNOWLEDGEABLE ORGANIZED

CALM DIGNIFIED IDEALISTIC EXTROVERTED PATIENT

CARING ENERGETIC INGENIOUS TRUSTWORTHY POWERFUL

PROUD RELIGIOUS SILLY SELF-CONSCIOUS SENTIMENTAL

QUIET RESPONSIVE SENSIBLE SELF-ASSERTIVE LOVING

REFLECTIVE SEARCHING KIND SPONTANEOUS WARM

RELAXED SMART SHY SYMPATHETIC WISE
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ACTIVITY 14. ANIMALS AND GOOD FEATURES 
 
 
 

 OBJECTIVES
• To develop self-awareness and awareness of others’ good features.
• To experience and value feelings of worth and belonging.
• To promote positive comments and appreciative feedback among the participants.

 PREPARATION
Paper (one sheet per student) and colour pencils or felt tip pens.

 
 

 STEP BY STEP
• Invite the students to finish the sentence: If I were an animal, I would be... , and then 

working privately to draw themselves as their favourite animal, which they feel has similar 
characteristic to themselves. Tell the students not to write anything about the animal and not 
to put their names on the drawings.

• The students fold their drawings to ensure confidentiality and place them in the middle of 
the room.

• Now each student chooses a drawing from the pile. If they by chance chose their own 
drawing they give it back and choose again. Everybody has to choose a drawing of 
someone else.

• On the chosen drawing each student, working privately, lists all the good things that they can 
think of about that animal. Stress that only positive things are listed.

• When ready, taking turns, each animal is shown and the good things about it are read out. 
The pictures can be displayed and/or returned to the student, who had listed the qualities. 

 REFLECTION
The sharing of positive comments promotes trust, sense of worth and belonging. Take care 
that only good features of the animals are listed and read to the group. In case ambiguous or 
negative points are referred to, address this: 
1. Why do you think this quality is a positive one? 
2. What makes you feel that this is right?
3. What other features can you think of that are positive?
At the end:
4. How did you feel about this activity?
5. What have you learned about yourself?

 TIPS
• If a high level of empathy and trust has been developed, students may guess who that animal 

represents. 
• You can ask if the author of the drawing would like to have it back and how they feel having 

heard the good qualities about their animal.
• It is important to keep the personality of the student who drew the animal confidential and 

not to put pressure on anyone to ‘out’ themselves as the animal’s author.  

  SOURCE
Adapted from: Life Skills–based Education for Drug Use Prevention Training Manual. Available 
online: http://www.unicef.org/lifeskills/files/DrugUsePreventionTrainingManual.pdf, accessed: 
July 29, 2015.

AGE  9 years and above 
TIME  30–45 minutes
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ACTIVITY 15. WASTEPAPER BASKET  
       AND RUCKSACK
 

 
 OBJECTIVES

To encourage students to think about what they have enjoyed or disliked about the activity/
session/workshop.

 PREPARATION
• A wastepaper basket and a rucksack or laminated pictures of these, small paper cards/Post-it 

in two different colours (eg, green and red) 
• For younger students: Cards with images for all your activities during the lesson/session/

workshop (e.g., introduction/warm up, brainstorming, group work, role play, snack etc.)

 
 

 STEP BY STEP
• Distribute the coloured post-its and tell the students that they can take as many per colour 

as they need. Ask them to write one or more things they enjoyed during the activity on the 
green post-its, putting them in the rucksack and one or several things they did not enjoy on 
the red post-its – putting them in the wastepaper basket. Allow them some minutes to work 
privately. Their feedback is anonymous, no names are written on the post-its.

• With the young students proceed as follows: Hold up a card and ask the students collectively 
if they enjoyed that activity. You may need to count hands and go with the majority. If its s 
a YES the activity goes in the rucksack to be used again. If NO, it can go in the wastepaper 
basket.

 REFLECTION
You can use a selection of these for a final feedback round:
1. Did you enjoy this activity?
2. Was there anything you didn’t enjoy and why?
3. Is there any activity we didn’t do that you would like us to consider for next time?
4. What was your favourite activity?
5. What should go into the backpack?
6. What should go into the waste bin?
7. What should be different next time?

 TIPS
This is a useful tool when reflecting on the success of the activity and workshop as a whole.

 SOURCE
Based on the training practice of Barnardo’s,  
(www.barnardos.org.uk; tracy.bell@barnardos.org.uk).

AGE  аny
TIME  5–10 minutes
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PART 5.  TOOLS FOR EARLY IDENTIFICATION 
AND ADEQUATE INTERVENTION IN 
CASES OF BULLYING

WARNING SIGNS AND INDICATIONS OF BULLYING

As a teacher, or educational specialist, you are required to be active both in the prevention 
of bullying and violence at school and in adequate interventions should bullying cases occur. 
Being aware of and attentive to signs and signals from individual students or groups within the 
class/school can help you to recognise and identify signs of bullying situations at an early stage. 
Using a position of awareness and sensitive observation of the social interactions in the class, 
while being open, unbiased, tactful and supportive in your reactions, will guide you in your 
assessment of the situation. Thus you can avoid underestimating or overreacting to possible 
signs of bullying. Keeping the group dynamic in focus will also help to differentiate between 
daily communication and interpersonal relations and conflicts related to bullying. More often 
than desired the adequate response comes too late, when a bullying incident is established 
and even escalated.

HOW CAN YOU TELL IF A STUDENT IS  
AFFECTED BY BULLYING? 

There are many helpful guidance tools, from lengthy check-lists to simple tips, which help to 
sharpen the focus and point out risks of bullying in school. Here are listed some indicators, 
compiled from the works of different authors7. 

BE ALERT AND WATCH FOR SYMPTOMS  
WHEN A STUDENT:  

• Frequently does not show up at school, or comes later
• Has problems with school assignments and a marked drop in his/her grades 
• Is often alone and excluded by other students from group activities during 

the breaks 
• Is being denounced and not taken seriously by the others, eg, devaluated 

because of his/her appearance 
• Is being chosen last in team games 
• Becomes withdrawn, appears upset, unhappy, anxious, tearful, distressed, 

or helpless 
• Exhibits unexpected mood change eg, being quiet, sullen, withdrawn
• Gets particularly nervous, when having to speak in front of the whole class
• Shows up with unexplained cuts, bruises or other injuries, torn or damaged 

clothes or belongings
• Often stays close by an adult 
• Refuses to say what is wrong 

7 Olweus (1993), Rigby (1996), 8UNG IN DER SCHULE - Unterrichtsmaterial zur Gewaltprävention (2010). Initiative Gesund-
heit und Arbeit, www.iga-info.de; Werner (2014). Mobbing in der Schule erkennen und handelnLeitfaden für LehrerNorderstedt, 
https://www.beamten-infoportal.de/blog/wp-content/uploads/Mobbing-in-der-Schule-erkennen-und-handeln-Leitfaden-fu-
er-Lehrer.pdf
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HOW CAN YOU EFFECTIVELY DEAL WITH BULLYING? 

Here we outline briefly the intervention approaches of Olweus (Hazelden Foundation, 2007) 
and Rigby (1996).

OLWEUS’ SIMPLE SIX-STEP MODEL:

Step 1: Stop the bullying.
Step 2: Support the bullying victim in a way that allows him/her to 

regain control of his/her emotion and to “save face”.
Step 3: Address the bully naming the bullying behaviour and 

explain why it is unacceptable.
Step 4: Empower bystanders with appreciation or information 

about how to act in the future.
Step 5: Impose logical, non-violent consequences.
Step 6: If possible, follow up with the bullying victim later to make 

sure the bullying has stopped.

THE PRACTICAL ALTERNATIVE APPROACHES OF RIGBY  
TO DEALING WITH BULLIES ENCOMPASS:

Providing and implementing clearly defined rules to apply appropriate ‘consequences’  
(or punishment) for those identified as having bullied someone. These may range from loss 
of ‘privileges’ or imposition of ‘chores’, to detentions and suspension or exclusion from school.

Counselling. This may include informal talks with the bully seeking to change his or her  
behaviour. Or it could involve a more structured approach of which two have been suggested:

• The No Blame Approach. This requires groups of children containing the supposed bul-
lies to be convened. Normally there would be a number of influential pro-social children 
involved. The plight of the victim is described and the group left to come up with a  
responsible solution. The outcome is then carefully monitored.

• The Method of Shared Concern. This requires the counsellor to share his or her concern 
for the ‘victim’ with individual members of the group and to elicit a promise to act in a 
specified and positive way in future interactions with the victim. This is done in a non-
threatening manner along lines suggested by Professor Anatol Pikas.

 
Following these general indications and intervention models, the subsequent section focuses 
on the country-specific contexts with regard to bullying interventions.
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PRACTICAL INSTRUCTIONS FOR INTERVENTION  
IN CASES OF SCHOOL BULLYING

This chapter offers a concise overview of the available anti-bullying policies and regulations 
for intervention, reporting and support measures in the United Kingdom. Here again a large 
spectrum of regulations and distinct differences could be detected across the countries as to 
eg, the necessity to enforce a binding anti-bullying school policy or not, the tackling of bullying 
on behalf of school staff, or the involvement of students and parents in the design, discussion 
or adoption of the respective policy and intervention actions.  

HOW TO INTERVENE? 

Section 89 of the Education and Inspections Act 2006 provides that maintained schools must 
have measures to encourage good behaviour and prevent all forms of bullying amongst stu-
dents. These measures should be part of the school’s behaviour policy, which must be commu-
nicated to all students, school staff and parents. 

After that every school has its own policy regarding bullying.  
Here is an example of a list of what should be in the policy: 

 
A Framework for a written Anti-Bullying Policy

• Rationale. This should include the school’s stance in relation to bullying 
behaviour.

• Mission statement. A statement that the school actively promotes positive 
interpersonal relations between all members of the school community. It is 
important that this policy has been developed through consultation which 
involved all members of the school community – children/young people, 
parents/carers and all school staff.

• Principles. They comprise school’s aims and objectives in relation to 
bullying behaviour

• Definition of bullying. The methods used to agree the definition eg, 
consulting with teachers, parents and pupils are outlined. The definitions 
comprise examples of how bullying manifests, eg, physical, verbal etc. 

• Forms of bullying. A list of forms of bullying is included.
• Links with other school policies. The links with other school policies are 

outlined.
• Participation & consultation process. The methods of gathering data and 

the importance of the participation and an on-going consultation process 
and how this process will be managed are outlined.

• Responsibilities of all stakeholders. The responsibilities of staff, students, 
parents and everyone are described.

• Preventative measures. The measures which the school uses to promote 
positive behaviour are outlined.

• Procedures for dealing with incidents of bullying behaviour. Includes 
steps taken to support and respond to the needs of both bullied and bullying 
pupils, records kept, action which may be taken, contacting, parents/carers of 
all pupils concerned in the bullying incident, investigation, feedback to those 
concerned, sanctions, contacting relevant professionals eg, EWO, Behaviour 
Management Team, Education Psychology, Pupil Personal Development Team
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HOW TO REPORT CASES OF BULLYING? 

Serious bullying, violence or assault, theft, repeated harassment or intimidation, eg name 
calling, threats and abusive phone calls, emails or text messages and hate crimes, need to be 
reported to the police, see your local area for contact details or call 111. Less severe cases 
should follow the school policy. 

HOW/WHERE/TO WHOM TO REFER?

• Local police: contacts specific to each area
• Child Line: 08001111
• Anti-bullying Alliance: aba@ncb.org.uk

HOW TO APPROACH PARENTS? 
Parents should be involved in the writing of the policy so they know how the school will deal 
with bullying. Some important points to keep in mind: 

• Parents will need to be contacted early in the process and kept informed throughout.
• Parents of the bullied and the bully will need to be consulted.

 
Parents will be upset and will need reassurance from teachers/pedagogical staff.

• Continuous professional development of staff. Statement as to how the 
school will offer all staff training in the area of anti-bullying is included.

• Monitoring and review. Details of how the policy will be monitored and 
reviewed are included.

• Signature/date. Includes the signature of the Chair of the Board of 
Governors and the Principal.The policy should be dated as a reminder to 
when it was last reviewed.
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PART 6.  FURTHER READING AND  
TRAINING AIDS

BARNARDO’S, UNITED KINGDOM 

As one of the UK’s leading children’s charities, and one of the oldest, (150 in 2016) Barnardo’s 
works directly with 240,000 children, young people and families every year. We run over 
960 vital services across the UK, including counselling for children who have been abused, 
fostering and adoption services, vocational training and disability inclusion groups.

Every Barnardo’s service is different but each believes in the potential in every child and young 
person, no matter who they are, what they have done or what they have been through.

In addition to working directly with children we also carry out research and lobbying work based 
on the direct work we do with children and young people. Furthermore, we campaign to raise pub-
lic awareness of the diverse work Barnardo’s does to transform the lives of vulnerable children. 

In our North East Orchard Mosaic service we operate the following services:

THERAPEUTIC SUPPORT SERVICE

This service aims to reduce the impact of abusive experiences on children and families through 
assessments and therapeutic work, individual and group work sessions.

In addition the service provides therapeutic interventions to bereaved children and their 
families, individual counselling and group work. We also provide training and consultancy in 
bereavement work

 
CYSTIC FIBROSIS TEAM

Delivered in partnership with the Royal Victoria Infirmary in Newcastle, this service offers fam-
ily support - practical and emotional where a child and adult has been diagnosed with Cystic 
Fibrosis.

BARNARDO’S PYRAMID CLUBS

Pyramid aims to increase self esteem and improve the emotional health of withdrawn, 
underperforming children in primary schools. This is achieved through volunteer-run 
therapeutic activity groups which run for one and a half hours, once a week, for ten weeks.

MASSAGE IN SCHOOLS PROGRAMME

Orchard Mosaic’s MISP instructor delivers MISP training to pupils from 4-12 years of age. 
Research shows that the programme reduces incidents of bullying, improves peer relationships 
and leads to a more settled classroom atmosphere.This peer support programme promotes 
positive communication between children and is based upon ‘Respect’. It is an inclusive 
programme which links language, feelings and expression. The boundaries are clear, children’s 
interactions are focused and fun.
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FILIAL THERAPY

This involves collaboration between parents (or Carers) and therapist. It is a form of non-direc-
tive play therapy which engages parents directly as agents of therapeutic change. Parents are 
trained by the therapist to conduct special play sessions with their children.

Parents will have the opportunity to learn and practice the four main filial play sessions skills, 
namely: Structuring, Empathic listening, Child-cantered imaginary play, Limit-setting.

 
CAPACITY TO PROTECT

Independent Capacity to Protect Assessments is a unique service offering extended 
assessments which will assist Children’s Services to identify and manage risk and protect 
children in families, combining extensive knowledge of child sexual abuse with core clinical skills. 
We will assess women where there are concerns regarding capacity to protect children from 
sexual or domestic abuse. We work with: women with little or no understanding of the 
dynamics of abuse and women whose children are at risk of/have been removed from their 
care or are subject to child protection plans.

CIRCLES 2

Circles 2 is an innovative community-based and volunteer-led service designed to break the 
cycles of violence and abuse experienced by women and their children where there are concerns 
about risk and safety.

A Circle is a group of volunteers from a local community who are recruited, fully trained, pro-
fessionally supported and supervised in their work by Barnardo’s. Circles 2 volunteers act as a 
supportive and responsible community for the women and their children and provide long term 
practical and emotional support, but also ensure that children’s safety is not compromised.

 
COSA

Circles of Support and Accountability (Circles) works to reduce re-offending by those who have 
committed sexual offences and are returning to the community from prison.

The roots of Circles work are in the principles of ‘restorative justice’ where meeting the needs 
of the community, victim and offender is seen as a more effective and holistic approach to 
criminal justice.

Circles are groups of volunteers from a local community who are fully trained, professional 
supported and supervised in their work with people who have committed sexual offences. 
The offender, known as the ‘Core Member’, must also have volunteered and meets frequently 
with the volunteers who provide support to help in their establishing independent and non-of-
fending lives. The volunteers hold the Core Member to account by challenging those attitudes 
and behaviour which signal a risk to the community and if necessary report this back to the 
statutory authorities.

 
For further information about these or any other services offered by Barnardo’s please contact: 
Tracy Bell at: tracy.bell@barnardos.org.uk 
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The illustrations used in this manual were made by girls 
and boys from Bulgaria, Germany, The Netherlands, 
Romania, Slovakia, Sweden, and United Kingdom during 
the participatory empowerment workshops held in each 
project partner country. They visualise the children’s 
voices on the topic of bullying and safety at school, as 
presented in the book “LISTEN! What children have to tell 
us about bullying and safety at school”, produced as well 
in the frame of the EU Daphne III project "Introducing 
Participatory and Child-Centered Approach for Early 
Identification and Prevention of Bullying in School Setting 
in 7 EU Countries", JUST/2013/DAP/AG/5372
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